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APPLICATION OF INNOVATIVE TECHNOLOGIES IN THE PROCESS
OF THEORETICAL AND PRACTICAL TRAINING OF FUTURE TEACHERS
FOR PROFESSIONAL ACTIVITY IN AN INCLUSIVE EDUCATIONAL
ENVIRONMENT

3ACTOCYBAHHSI IHHOBAIIIMHUX TEXHOJIOTIA Y MTPOIIECI TEOPETUYHOI
TA NPAKTUYHOI NIATOTOBKU MAMBYTHIX NEJATOTIB IO IPO®ECIMHOI
NISSJIBHOCTI B IHKJIIO3UBHOMY OCBITHBOMY CEPEJJOBUIII

The article substantiates that the formation of future teachers' readiness for inclusive education should take
place in an organized educational process, subject to rethinking the technology of conducting all types of classes
and the systematic use of innovative technologies. It is proved that the modern educational process is not only to
provide knowledge, form professional skills and abilities of future specialists, develop their thinking, but also to teach
them the forms, methods and means of independent knowledge acquisition. The professional training of higher
education students becomes more realistic and purposeful when innovative rather than reproductive technologies
are used. The content of technologies such as «case coaching», «e-coaching», «brainstorming», «online discus-
sion», «master class» is revealed, the basis for which is the modeling of educational, quasi-professional, research
and socially significant situations of professional activity in an inclusive educational environment, their discussion,
analysis and evaluation, which allows future teachers to master the subject and social aspects of inclusive education,
the system of relations and problems that are characteristic of the inclusive educational environment of an education-
al institution. The study focuses on the results of training future teachers for inclusive education, which depends on
the environment of the educational institution, and the variety of pedagogical technologies (for example, technology
strategy, modeling of pedagogical situations, technology for designing an individual correctional educational route,
group work technologies, etc.), which are interrelated, can be revealed and combined in the hands of an experienced
teacher, because the conditions for their use depend on many factors, and the constructive combination of Examples
of the implementation of innovative technologies in the process of training future specialists for inclusive education
in an educational institution are considered in detail.

Key words: future teachers, innovative technologies, training, inclusive educational environment, children with
special educational needs.

Y cTatTi 06r'pyHTOBaHO, WO POpMYBaHHSI FOTOBHOCTI ManWbyTHiX Negaroris 4o iHKIMO3MBHOTO HaBYaHHS NOBUMHHO
BioOyBaTMCSA B yMOBaxX OpraHi30BaHOrO OCBITHBOrO MpoLecy, 3a YMOBU NEPEOCMUCIIEHHS TEXHOSOrii NPOBEAEHHS
YCiX BMAiB 3aHATb Ta CUCTEMaTUYHOIO 3aCTOCYBaHHSA iHHOBALiNHWMX TexHonorin. [loBeaeHo, WO Cy4aCcHUN OCBITHIN
npouec nonsrae He TiNbkn B TOMY, WO6 AaTh 3HaHHS, cdopmMyBaTi NPOdECINHI BMIHHA Ta HaBWUYKM ManbyTHIX
dhaxiBLiB, po3BMBATY B HUX MUCIEHHS, @  HABYUTYK iX hopmam, MeTofam i 3acobam caMoCTiMHOro 3000yTTSa 3HaHb.

35



lMeparoriyHa iHHOBaTMKa: CyyacHiCTb Ta nepcnekTueun, 2024

MpodeciiHa nigrotoBka 3400yBadiB BULLOT OCBITU CTae BiNnblLu pearnbHOL0 i LinecnpsmMoBaHO, KON 3aCTOCOBYHOTHCS
He penpoayKTUBHI, a iHHOBALiMHI TexHonorii. PO3KPWTO 3MICT TEXHOMOrN «KEWC-KOYYUHI», «ENEeKTPOHHWN
KOYYMHI», «MO3KOBWI LUTYPM», «OHMAWH-AUCKYCIS», «MancTep-Knac», OCHOBOK AN SKUX CNyrye MOoAentoBaHHS
OCBITHIX, KBa3inpoecinHMX, HayKOBO-OOCMIAHULBKMX Ta coLianbHO-3HAUMMUX CUTYaUi NpodecinHOi AignbHOCTI
B iHK/TIO3MBHOMY OCBITHBOMY CeEpefoBMLLi, iXHE OBroBOpeHHs, aHani3 Ta OUiHIOBaHHS, WO [03BONSE ManbyTHIM
nejaroram 3acBOiTW NPeAMETHI Ta couianbHi acrnekTy iHKIM3MBHOMO HaBYaHHS, Ty CUCTEMY BIgHOCHH i npobrnem,
AKi XapakTepHi Ans iHKM3MBHOIO OCBITHLOrO CepedoBulla 3aknagy OCBITM. Y OOCHimxeHHi ocobnuea yeara
30CEPEMKYETBCA HA pesyrbraTtax MiaAroToBkM ManbyTHIX nearoriB 4O iHKMO3MBHOMO HABYaHHS, sika 3aneXuTb Bif
cepenosyLLa 3aknagy OCBiTH, a Pi3HOMaHITHICTb NeaaroriYHUX TEXHOSOriV (HanpyKNaz: TEXHOCTpaTeris, MoAeNoBaHHS
nefaroriyHMX CUTyaLi, TEXHOMNOriA NPOEKTYBAHHSA iHAMBIQYaNbHOrO KOPEKLIMHO OCBITHBOrO MapLUpyTY, TEXHOMOriT
rpynoBoi poboTuK Ta iH.), SKi NOB’A3aHi Mixk cob0l, MOXYTb PO3KPUBATUCS | MOEOHYBATUCA B pyKax [OCBiAYEHOro
negarora, TOMYy LU0 YMOBW iX BUKOPWUCTaHHS 3anexartb Bif 6araTbOX YMHHWKIB, @ KOHCTPYKTMBHE MOEOQHAHHS
TPaAMLIHO BUKOPUCTOBYBAHWX Y HaBYaHHi 3acobiB € ONTUManbHUM Mg 4Yac NPOEKTYBAHHS Ta PO3POONEHHSs
KOHKPETHOI TexHonorii HaB4aHHs. [leTanbHO po3rnsHyTO NpUKNagn peanisadii iHHOBaUiiHUX TEXHOMOri B NpoLeci

niaroToBkM ManbyTHixX axiBLiB A0 iHKMO3UBHOMO HaBYaHHA B 3aknafi OCBiTK.
KnrouyoBi cnoBa: manbyTHi negaroru, iHHOBaLiMHI TEXHOMOTIT, MiArOTOBKA, iHKMIO3UBHE OCBITHE CepenoBULLEe,

AiTn 3 0cobnMBUMYK OCBITHIMK NOTpebamu.

Statement of the problem. Building the educa-
tional space of an educational institution in accor-
dance with the values of human-centered philosophy
and pedagogy involves the formation of humanistic
values of future teachers, personal maturity, broad
outlook, high level of education, as well as the practi-
cal ability to create an educational environment that is
consistent with these values, in particular inclusive, to
build relationships with children on the basis of equal
opportunities, equality, trust and honesty.

The modern educational process is not only about
imparting knowledge, forming professional skills
and abilities of future specialists, developing their
thinking, but also teaching them forms, methods and
means of independent knowledge acquisition, which
is facilitated by innovative teaching technologies
and the development of research skills. According to
I. Zyazyun, an important trend in innovative didac-
tic research is «a combination of different types of
over-subject learning activities not only in procedural
manifestations, as ways of building learning, but also
in content, that is, as objects of learning, mastering
(from research learning to research learning, from
learning through discussion to discussion learning,
etc.» [11, c. 5].

Therefore, the desire to improve the quality of
training makes educational institutions constantly
improve the content and technology of the educa-
tional process. The development of new methods and
techniques of teaching, forms of organizing the edu-
cational process, and the use of fundamentally new
teaching aids open up wide opportunities for intro-
ducing the achievements of science and practice into
the process of professional training.

Analysis of recent research and publications.
Studying the scientific works of 1. Dychkivska [9];
L. Shevchenko [18]; E. Shmatkova, D. Kovalenko
[20]; P. Mitchell [4]; T. Sakamoto [7], etc. allowed us

to conclude that the pedagogical system is ultimately
determined by educational technology, which should
be mobile and, accordingly, capable of rapid change,
adaptive to the requirements of students, teachers and,
in general, to the realities of life. Many technologies
have similarities in their goals, content, methods,
and tools and are classified according to certain
features and properties, and the process of developing
a particular innovative pedagogical technology is
called design. This is explained by the fact that the
system design process is carried out by ensuring that
a particular technology is consistent with the existing
organization of the pedagogical process. Thus, at the
stage of system design, the issues of organization
and technique of the pedagogical process merge with
technology, the project of the pedagogical system as
a whole becomes technological in its content, and
the organization and methodology of the educational
process in it act as aspects of a single education
technology.

Researchers (M. Berehova[8]; K. Hirsh-Pasek etal.
Hirsh-Pasek at al. [2]; R. Gurukkal [1]), who study the
problems of optimal selection of innovative and digital
learning technologies in accordance with the content
of learning, including correctional and developmental
in an inclusive educational environment, propose
various schemes for the integration of educational
technology products and digital technologies. For
example, M. Berehova proposes to implement
didactic and practical training of «future correctional
teachers to work in an inclusive educational space»
[8] through the use of passive, active and interactive
methods, techniques and forms of methodological
work; K. Hirsh-Pasek et al. (K. Hirsh-Pasek at et al.)
[2] implement a scheme for training future teachers
to identify and apply potentially effective educational
programs based on four factors: active, engaged, con-
tent and socially interactive learning. Other schemes
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for the development and identification of alternative
technologies for combining educational digital appli-
cations and methods of using educational programs
that are consistent with the known processes of inclu-
sive education and development of children with spe-
cial educational needs can be proposed.

It should be noted that «the overall positive effect
is achieved by combining different groups of innova-
tions that take into account the problems of profes-
sional training and solve promising tasks in the field
of education» [19, p. 159].

We agree with K. Hirsh-Pasek et al. who believe
that students learn best when they are actively
involved in the educational process, work with educa-
tional materials and are not distracted by «peripheral
elements, have meaningful experiences that relate to
their lives, and socially interact with others in the pro-
cess of learning new material [2]. «In general, inno-
vative pedagogical technologies can represent com-
pletely new ways of learning; repeat the known ones
with minor changes; clarify, specify the known ones
with essential elements, or they can reflect the best
way to use existing learning tools» [19, p. 174].

The purpose of the article. To reveal the pecu-
liarities of the use of innovative technologies in the
training of future teachers during their studies at a
higher education institution.

Summary of the main material. The result of pre-
paring future teachers for inclusive education depends
on the environment of the educational institution, and
the variety of pedagogical technologies (for example,
technology strategy, modeling of pedagogical situa-
tions, technology for designing an individual correc-
tive educational route, group work technologies, etc.),
which are interrelated, can be revealed and combined
in the hands of an experienced teacher, because the
conditions for their use depend on many factors, and
the constructive combination of traditionally used
teaching tools is optimal when designing and devel-
oping a specific learning technology.

It should be noted that technology and tools have
always been an integral part of teaching. With the onset
of the COVID-19 pandemic and, especially, Russia's
military aggression, which turned online learning
into the only alternative, digital learning has become
the norm not only in higher and secondary education
institutions, but also in preschool education institu-
tions. Researchers agree that digital technologies can-
not improve educational processes as such, but their
use can launch and enable the use of innovative tech-
nologies that make learning more effective and attrac-
tive. Thus, it is especially important to prepare future
teachers for the effective and pedagogically balanced

use of modern learning technologies, since the simple
introduction of digital technologies in the educational
process is not enough [6, p. 509].

It is important to develop in the future teacher
the ability to recognize the need for new knowledge,
quickly and effectively, independently or in collabo-
ration with others, to learn new material, solve prob-
lem situations, etc., which can be achieved through
the implementation of a competency-based approach,
which is the basis of modern approaches to shaping
the content of education and developing readiness for
future professional activities. The constant support
and motivation of students, the creation of social pres-
ence and activity are extremely important, especially
in the context of online learning. Military aggression
has emphasized the value of human connection and
clearly demonstrated the need for individual support
for each participant in the educational process.

Therefore, the introduction of such technologies as
experience exchange, modeling of pedagogical situ-
ations and professional activities; the use of online
technologies in the process of group work, coach-
ing is extremely important for motivating students,
as well as for organizing cooperation, during which
students form and expand basic concepts, experience
and understanding in the process of discussion and
exchange. Let us consider examples of their imple-
mentation in the process of preparing future teachers
for inclusive education in educational institutions in
more detail.

Master classes, online discussions

«A master class is an effective form of transferring
knowledge and skills, sharing teaching and learning
experience, the central link of which is the demon-
stration of original methods of mastering certain con-
tent with the active role of all participants in the class.
A master class is a special form of training based on
practical actions of showing and demonstrating cre-
ative solutions to certain cognitive and problematic
pedagogical tasks» [14].

An online discussion is «a discussion of an urgent
problem about which there are several points of view,
aimed at finding ways to solve it» [15] using online
technologies. Holding discussions involves arguing
the positions of participants, consistency and clarity
of statements and views.

Conducting master classes and online discus-
sions is of particular value for the formation of stu-
dents' communicative competence, as it provides an
opportunity to freely exchange thoughts and ideas on
a given topic (problem situation) through modeling
pedagogical situations and professional activities;
technologies of group work, integrated and contextual
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learning, development of critical thinking, design-
ing an individual correctional and educational route,
online exchange of experience between students and
teachers, and with the participation of invited guests.

The advantage of these methods is the motivation
and activation of students' cognitive activity through
clarifying and comparing different points of view,
analyzing statements, and studying innovative expe-
rience.

In the process of discussion, students can better
understand the material being studied, familiarize
themselves with and agree/disagree with other points
of view, use the knowledge gained during the discus-
sion, present their ideas reasonably, argue and per-
suade. It is very important to develop and follow a
plan for such online activities in order to avoid unex-
pected results and help students strengthen their own
(correct) opinion, try to accept and understand other
points of view.

The introduction of such methods into the educa-
tional process involves its transfer from the level of
pedagogical influence on students to the level of per-
sonal interaction with them, i.e., their adoption of a
subjective position in joint activities with the teacher.
The indicators of the formed subjective readiness
for cooperation, co-creation, readiness to implement
inclusive education are: organization, awareness, cog-
nitive activity, development of imagination, analysis
and synthesis of new material, emotional attitude to
work, readiness to jointly solve the task, positional-
ity to solve it through replaying different situations,
development of generalization skills, highlighting the
most important.

Brainstorming sessions

This is a method that involves participants
expressing ideas, thoughts, and suggestions to find
a solution to a problem. As a rule, brainstorming
includes exercises aimed at developing as many ideas
or more creative solutions as possible. There are three
basic rules to follow when conducting it:

1. The more participants generate new ideas,
the better. The task of the facilitator is to encourage
participants to share what is hidden in their
subconscious, to organize the creative process on an
intuitive level, to translate quantity into quality through
modeling pedagogical situations and professional
activities; application of technologies of group work,
integrated and contextual learning, development of
critical thinking, support for research learning (IBL);
SMART technologies; online exchange of experience;
technology strategy.

2. No criticism. The purpose of brainstorming is
to create a pool of ideas, so all ideas, even fantastic

ones, are welcome. During brainstorming, all restric-
tions are removed, which helps to unleash the creativ-
ity and creativity of future educators. In the process
of organizing a brainstorming session, participants
can not only generate new ideas, but also share and
develop them through teamwork.

3. Sticking to the plan. During a brainstorming
session, participants generate different ideas and solu-
tions, and then begin to discuss and narrow them down
to the best options. It should be remembered that only
purposeful and time-limited activities are productive,
while uncontrolled outbursts of creativity tend to fail.
For example, participants analyze a topic from dif-
ferent angles, come up with ideas, write down their
thoughts, and then can either sort or prioritize them.
Exploring different points of view, moving away from
stereotypical forms of decision-making, can give the
team the opportunity to continue developing these
ideas and make them more realistic.

Both during brainstorming sessions and other types
of activities, it is necessary to ensure technological
integration, starting with the selection of the appro-
priate technology and ending with its implementation
in the educational process. Future educators should
know how to effectively use digital technologies, ped-
agogy, psychology, methodology, and subject matter
content in inclusive education in an educational insti-
tution. The formation of such knowledge and skills is
facilitated by the use of an innovative technology — a
technology strategy — in the educational process. At
the same time, Kirschner P. et al. classify teacher sup-
port as metacognitive, procedural, contextual, and
technical. Scientists point out that although unguided
or minimally guided learning approaches are very
popular and intuitively attractive, these approaches
ignore both the structures that make up the human
cognitive architecture and the empirical research data
over the past half century, which consistently indicate
that minimally guided learning is less effective than
learning approaches that emphasize guiding the stu-
dent's learning process [3].

Here is an example of a brainstorming session in
the classroom in the discipline «Psychological and
Pedagogical Support of Children with Special Edu-
cational Needs» that would combine technology strat-
egy, modeling of pedagogical situations, technology
for designing an individual correctional educational
route, and group work technologies.

Objective: using brainstorming ideas, create a
technology strategy for creating a universal (inclu-
sive) design in an educational institution.

Progress of work: Information message. Creating
a modern universal design in preschool education
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(accessible, safe, developmental, most suitable envi-
ronment) allows to effectively use the potential of
different models of organizing the educational pro-
cess with the use of modern technologies, educa-
tional programs and services that meet the devel-
opmental characteristics of all preschool children,
including those with special educational needs or
belonging to indigenous peoples, national minori-
ties of Ukraine, and also create the prerequisites for
ensuring continuity between preschool and primary
education [12].

Stage I. The instructor emphasizes that before
starting work, it is necessary to understand the pecu-
liarities of barrier-free human space.

Participants are asked to answer the following
questions using brainstorming and an open micro-
phone.

— «What physical devices help us move around
with heavy luggage on the street and in buildings?»

— «What physical aids help us navigate in unfamil-
iar environments?»

— «How do physical aids help people with special
needs?»

— «Do we need to change the conditions and adap-
tations in cities and towns? Where is it needed more?»

— «Who needs universal design?» (parents with
small children; children in schools; patients in hospi-
tals; children under 7 years old; elderly people; people
with disabilities; pregnant women; people with a large
body weight; people of short or tall height; any person
who is less attentive or less mobile at a certain period
of time, etc.).

The students come to the conclusion that universal
design is important not only for people with disabili-
ties, but also for most people in our society.

The teacher announces the main idea: «Universal
design is a strategy to ensure that the design and com-
ponents of any environment, product, communication,
information technology, or service are equally acces-
sible or understandable to all and meet the require-
ments of shared use».

Stage Il. The teacher announces the main idea:
«Universal design in education is the design of
objects, environments, educational programs, and
services to maximize their suitability for use by all
individuals without the need for adaptation or special
designy» [10].

Participants brainstorm ideas by answering the
question: «How can the educational environment sup-
port the success of all children, regardless of their
individual characteristics?» (The group environ-
ment should provide opportunities for children with
different learning styles, life experiences, cultures,

languages, preferences, etc. The environment has
a huge impact on children's cognitive, social, emo-
tional and physical development. By creating a
physically and psychologically safe and stimulating
environment, the teacher contributes to the develop-
ment of children. Exploration and play, independent
and group activities, and a variety of resources pro-
mote interaction between children and children and
adults. «If the preschool environment is comfortable,
well-organized and attractive, it is conducive to the
child's learning and development. When the environ-
ment reflects children's interests, they enjoy being
there, and this increases their ability to learn. Well-
organized environments promote play, independence,
socialization, and problem solving. In this case, the
physical environment empowers children, allowing
them to develop self-regulation and self-discipline. In
this case, it is not the teacher who controls children,
but the environment that creates the conditions for
this to happen naturally» [5].

The third stage. Making an interactive poster
using the Fishbone method. The purpose of the task:
in small groups to discuss and identify the special
needs of children and ways to organize the educa-
tional environment using universal design strategies.
Provide opportunities for participants to demonstrate
their own understanding of the use of universal design
strategies in education and hear the opinions of other
participants (Fig. 1).

Creation of a virtual methodological manual.

The purpose of the task is for students to design a
resource room and media library, taking into account
the necessary areas, equipment and tools for working
with children with special educational needs.

The advantage of the integrated use of such technol-
ogies is that it gives students the opportunity to freely
express non-standard solutions, which contributes to
the development of creative and critical thinking. This
method can also be used in the educational process as
a separate form of organizing learning activities and as
an auxiliary tool in other types of classes.

Forming the readiness of future teachers for profes-
sional activity involves a significant practice-oriented
focus of training. Practical training is a link between
theoretical learning and future independent work of
specialists, a significant component of the formation
of readiness for professional activity, the most impor-
tant means of ensuring the competitiveness of a future
specialist.

Coaching (case coaching, e-coaching)

«Coaching is a modern technology created to
develop the potential of people and teams, to achieve
pre-agreed goals and radically change behavioral
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a problem

child’s needs

universal design

Fig. 1. Presentation of group works «Gallery of Thoughts», discussion
The fourth stage

patterns, which leads to the disclosure of the inner
potential of the individual» [16].

The use of case coaching in the educational pro-
cess of preparing future teachers for inclusive edu-
cation is effective and appropriate, as it combines
the implementation of learning situations or cases
and coaching to achieve a specific goal [17, p. 49].
This combination allows to create an atmosphere of
both cooperation and competition in the classroom,
to eliminate conflicts, to develop professional and
moral standards, rules of ethical communication, to
establish continuous interaction between the teacher
and students, as well as between students during
group work, which provides each participant with
a thorough and comprehensive understanding of
themselves, the interlocutor and the studied frag-
ment (inclusive learning), creating conditions for a
multifaceted and multilevel understanding of knowl-
edge and skills through their practical application.
The main task of the coach is to reveal the hidden
potential of the participants, free them from restric-
tions and negative attitudes through the development
of self-awareness and a sense of responsibility, and
consolidate knowledge, skills and behavior in cer-
tain situations.

In her research, O. Negrivoda suggests using the
ABC technique to compile a coach's case, which con-
sists of three steps: understanding the situation (A),
developing ideas (B), and options for resolving the
situation (C). At the first step of «working with the
situation, students must realize it, feel the truth, give
it a name to reflect its essence, find contradictions, if
any, and determine the amount of information pro-
vided. Step B requires realizing what could be better
or what idea could be used to achieve the desired in
this situation, or whether the previous truth helped to
achieve the desired result.

Also at this step, you need to give a name to this
situation after such a review. And, as a rule, from the

problematic nature of the situation, students should
come to a neutral view, which is necessary to under-
stand how to do better in step C» [13], where it is
necessary to offer specific options for resolving the
situation.

Let's look at the case study «Self-confidence.

Situation. While observing a new boy in the class-
room, the teacher notices that he avoids emotional
contact, does not communicate with other children,
and withdraws.

A. Questions for students (to understand the situ-
ation)

— What do you think about this situation?

— How do you feel in this situation?

— What additional information do you need to
understand the situation?

Students' answers: «This situation is typical for
children with autism spectrum disordersy. «It is neces-
sary to clarify whether the diagnosis of ASD has been
made». «We need to find out how the child behaves
and communicates at home with family membersy.

B. Questions for students (to develop ideas)

— What could help you to solve this situation?

— What quality, ability, feeling do you need in this
case?

Students' answers: «A teacher should have the fol-
lowing skills: to be an effective verbal and non-verbal
communicator, able to respond to the diverse commu-
nication needs of children, parents and other profes-
sionals». «To know child psychology, the specifics of
working with children with special educational needs,
and simply to love and respect children». «To learn to
be tolerant of children's peculiarities».

C. Questions to the students (the best way to solve
the situation)

What conditions are needed to make inclusive
work successful and increase self-confidence?

Students' answer: «To increase the level of psy-
chological and pedagogical knowledge in the field of
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inclusion: to develop an understanding of the pecu-
liarities of psychophysical development of children
with special needs, the psychology of pedagogical
communication with such children, etc». «To raise
awareness of correctional and developmental meth-
ods, peculiarities of communication with this category
of children». «Ensure an individual approach to chil-
dren with autism spectrum disorders, create favorable
conditions for their stay in an educational institution».
«To ensure easy adaptation to the educational insti-
tution, gradual establishment of contact with adults.
Let them get used to the new conditions, environment,
social environment». «Ensure interaction with differ-
ent specialists». «Involve the child in work in a micro
group of children with normative development, during
which the child's interaction with peers is promoted in
every possible way. This is best done in an inclusive
group with a small number of children». «Establish
interaction with the child's parents. Provide them with
emotional support, conduct educational work».

It should be noted that such situations should be
visual and detailed. Case studies should reflect situ-
ations of professional activity as much as possible.
Despite the artificial environment of the situations,
their problem or plot becomes practical, i.e., as close
as possible to real professional activity. The case
serves as a means of gaining new knowledge about
the situation and behavior in it and can become the
basis for the formation of a portfolio (personal web-
site) of a teacher of an educational institution.

Today, the use of online experience and tools to
support coaching relationships is particularly wide-
spread. E-coaching transfers the learning process
online and expands the possibilities of organizing
communication and learning by supplementing it with
resources and tools using digital technologies. This
type of coaching may also be called «distance coach-
ing», «remote mentoring» or even «telementoringy.

The advantage of using e-coaching is that partici-
pants do not depend on time and space constraints,

and (if necessary, or due to unfavorable conditions
(alarms, power outages, etc.) may not even meet with
their coach in person. In addition, a comprehensive
combination of different methods and tools (tests,
online questionnaires, modules, podcasts, exercises,
interactive exercises, mind maps, and other tools) cre-
ate a special active environment that makes partici-
pants think and work actively; ensures the formation
of analytical thinking, teamwork skills, development
of creative abilities, and interest in future professional
activities in inclusive education.

The use of innovative technologies as a means and
mechanism for the formation of inclusive competence
of future teachers creates additional opportunities in
the performance of tasks focused on the development
of motivational, operational, design, and moral and
ethical components.

Conclusions and Prospects for Further
Research. Thus, the study suggests that the appro-
priate combination of innovative and digital tech-
nologies creates significant potential for preparing
future teachers for inclusive education, stimulating
their psychological readiness to work in an inclusive
educational environment, promoting integration and
developing inclusive competence.

Technological innovations, globalization, coach-
ing, the use of measurable results and practices, as
well as the growing need for ethical standards are
some of the trends that determine the specifics of
inclusive education.

The features of the use of innovative technolo-
gies in the training of future specialists are revealed
and it is found that the content of technologies
based on personality-oriented learning provides a
high level of mastery of professional competence.
Prospects for further research are seen in deter-
mining the organizational and pedagogical condi-
tions for the effective implementation of innovative
teaching technologies in the practice of higher edu-
cation institutions.
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