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THE ROLE OF CASE METHOD IN TEACHING FUTURE MANAGERS
A FOREIGN LANGUAGE

POJIb KEUC-METOAY B HABYAHHI MAUBYTHIX MEHE I’)KEPIB
IHO3EMHOI MOBH

The article aims at researching the role and expediency of using the case method while teaching future
managers a foreign language. The research is based on the work of the scientists who contributed to studying
the topic of implementation the method and its effect on developing the students’ both language and soft skills
during the educational process. During the research, it was found that there were many different opinions on
the feasibility of introducing case technology into the educational process of Ukrainian higher education. Some
scientists deny such feasibility, motivating this by the fact that a student is not able to work using several types
of educational activities at the same time or working simultaneously with a whole package of educational
materials. Others argue that this type of training motivates students’ educational activities, forms a positive
interest in learning in them. Therefore, the main objectives of the article are revealing the essence of case
technology; and development of the main provisions for the implementation of case technology in the process
of educational and cognitive activity in the training of future managers in the humanitarian disciplines, in particular
foreign languages, as a means of forming the professional competence of the above-mentioned subjects
of the educational process. As a result, it is concluded that the case method is by its nature an intensive method,
has good prospects for application in the process of teaching a foreign language to students of higher education,
at the same time, requires thorough creative training of both teachers and students. Students of different levels
can be involved in cases, but the most effective work occurs at the average and high levels of foreign language
proficiency. Among the shortcomings, one can note the situation of insufficient professional training of junior
students, who are usually taught a professional foreign language course.

Key words: case method, teaching a foreign language, teaching future managers, forming foreign language
competence, developing soft skills.

Mertoto cTaTTi € AOCMiMKEHHS poni Ta AOLINbHOCTI BUKOPUCTAHHSA KeMC-METOAY Nif, Yac HaB4YaHHS ManbyTHIX
MeHegXkepiB iHO3eMHiIn MoBi. [locnigxeHHs 6a3yeTbCa Ha poboTi BYEHMX, SKi 3pO0OVMNN BHECOK Y BUMBYEHHS TEMM
BNPOBaXEHHS METOAY Ta MOro BNMBY Ha PO3BMTOK SIK MOBW, TaK i HABUYOK CMiNKYBaHHSA CTYAEHTIB N Yac HaB4anb-
HOro npouecy. Y xodi AOCNigKeHHS BUABUNOCS, IO iCHye GaraTto pisHUX AyMOK LLOAO AOUINbHOCTI BNPOBaKEHHS
KeMc-TeXHOmNori y HaB4anbHUA NpoLec YKpaiHCbKOI BULWOI WKoNW. [leski BYEHi 3anepeyvyoTb Taky AOUINbHICTb,
MOTMBYIOUM Lie TUM, LLIO CTYAEHT He MOXe MnpautoBaTh, BUKOPUCTOBYHOYM AeKinbKa BMAIB HaBYanbHOI QisiNIbHOCTI
04HO4YacHO abo MpauorYM OOHOYACHO 3 LiNUM MaKeTOM HaBvanbHMX MartepianiB. IHWi CTBEPOXKYIOTb, WO Takun
BWA HAaBYaHHSA MOTMBYE HaBYarbHYy AiSNbHICTb CTYAEHTIB, POPMYE B HUX NMO3UTUBHWUI iHTEPEC OO0 HABYaHHA. Tomy
OCHOBHUMUW 3aBAAHHAMM CTaTTi € PO3KPUTTS CYTHOCTI KEMC-TEXHONOriT; Ta po3pobka OCHOBHUX MOMOXEHb LLOAO
BNPOBaKEHHS KEWC-TEXHONOTIT B MPOLEC HaB4anbHO-NisHaBanbHOi AisnbHOCTI Nig Yac nNiaroToBKM ManbyTHIX MeHe-
IKEPIB 3 r'yMaHiTapHuUX QUCUMNIIH, 30Kpema iHO3eMHUX MOB, Sk 3aco0y hopMyBaHHS MPOECINHOI KOMMETEHTHOCTI
BULLE3a3Ha4YEeHNX CyD’eKTiB. HAaBYaNbLHOrO npouecy. Y pesynbrati 3po0rieHO BUCHOBOK, LLO KENC-METOA 3a CBOEHD
NPUPOAOCH0 € IHTEHCMBHMM METOAOM, Mae A00pi NepcnekTMBM 3aCTOCYBAHHS B MPOLIECI HABYAHHS iHO3EMHOI MOBM
CTYOEHTIB BULLOI OCBITM, BOgHOYacC NoTpebye rpyHTOBHOI TBOPYOI NiarotoBku 060X BMKNagadiB. Ta CTygeHTiB. [Jo
KeWciB MOXYTb 3anyyaTucst CTyOEeHTU PisHOro piBHA, ane Hanbinbw edekTmBHa poboTa BiabyBaeTbCH Ha cepeaHbo-
MYy Ta BUCOKOMY PiBHSIX BOMOZAIHHSA iHO3eMHOK MoBO. Cepef, HeoMiKiB MOXHA Bif3Ha4YMTK CUTYyaLilo 3 HegocTar-
HbOI NpPOECiHOI NIAFOTOBKOK 3000yBadviB MONOALMX KYPCiB, SIKUM, SIK MPaBWIIO, BUKNagaeTbecs NpodeciiHmnm
KypC iHO3eMHOT MOBW.

Knio4voBi cnoBa: keic-metod, HaBYaHHsSI iHO3EMHOI MOBW, HaBYaHHS ManbyTHIX MeHemkepiB, hOpPMyBaHHS
iHLUOMOBHOI KOMMeTeHLT, po3suTok soft skills.
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Problem statement. The list of components of
education of a modern person necessarily includes
the ability to speak a foreign language. Therefore,
teaching English to students of higher education
institutions remains a relevant issue at the moment.
The concept of the development of the English
language in the sphere of higher education notes that
«Ukraine recognizes... English as a key competence
in the conditions of integration and globalization of
the economy, a tool of international communication,
a means of joining the FEuropean educational,
scientific and professional space, a condition for
effective integration and a factor of economic growth
of the country». The need to obtain knowledge
and practical skills in this area is understood not
only by university teachers, but also by students
themselves, who today expect to receive as a result
of their studies such knowledge that will really help
them in future employment. This goal increases
the motivation of future specialists to study foreign
languages, and especially English, and at the same
time increases their requirements. Teachers need to
use modern methods that help to connect academic
learning with practice.

Modern development of the higher education
system requires the relevant institutions to radically
change their curricula. Ukraine’s accession to the
Bologna Convention necessitates the transition
of higher education from theoretical-practical to
practical-theoretical aspects of training future
specialists. Society’s requirements for the ability
of young specialists to make decisions quickly,
navigate in any situations, act unconventionally and
actively determine the reorientation of education
from general to more specialized. The relevance of
applying the latest methods and technologies for
training students, future managers, also lies in the
fact that many new subjects, mainly specialized,
appear.

In the process of forming students’ foreign
language competence, among various teaching
methods, the case method is highlighted, which,
is considered to be one of those methods that helps
achieve the set goal.

Among modern Ukrainian developments in the
methods of training future managers, one of the
leading places is occupied by the implementation of
case technology. There are many different opinions
on the feasibility of introducing case technology
into the educational process of Ukrainian higher
education. Some scientists deny such feasibility,
motivating this by the fact that a student is not able
to work using several types of educational activities

at the same time or working simultaneously with a
whole package of educational materials. Others
argue that this type of training motivates students’
educational activities, forms a positive interest in
learning in them. Therefore, it is expedient to set the
goal of substantiating the feasibility of introducing
case methods into the training of Ukrainian
managers based on the similar experience of
American teachers and researchers.

Literature Analysis. For the first time, the
method of situational analysis, or cases, was
developed by Harvard Business School. Later,
it spread both abroad and in Ukrainian higher
education institutions, but was associated with
business management methods. These issues were
covered by A. James, R.K. Jean and M.R. Linders.
P. Dale in his work in The Internet TESL Journal
[3, p. 37] analyzes different types of cases. General
concepts, methodology, types of cases and the
process of formation of this method in Ukraine
are considered by Yu. Surmin and E. Mikhailova.
O. Burba, N. Denisova, T. Smolyanska develop
catalogs of educational cases and situational
exercises in the field of “Public Administration”
[7, p. 20].

The oblectives of the article are to research
and analyse the role of case method implementation
while teaching future managers to master a foreign
language and its effect on both improving their
language level and developing their soft skills. The
article also aims at revealing the essence of case
technology; and development of the main provisions
for the implementation of case technology in the
process of educational and cognitive activity in the
training of future managers in the humanitarian
disciplines, in particular foreign languages, as a
means of forming the professional competence of the
above-mentioned subjects of the educational process.

Discussion of the main material. The concept
of “case technology” came to our pedagogy from
American. Case (from English case — box, case, bag)
means “comprehensive active study of the material,
both under the guidance of a teacher and in group, in
order to obtain as much information as possible from
the problem being studied, for analysis and adoption
of the optimal solution to the practical situation” [1].
It should be noted that neither in Ukrainian nor in
Western pedagogy there is a clear definition of case
technology, although the model itself is developed
quite well. In American pedagogy, two types of case
tasks are distinguished: “small case” (tasks arranged
on one page, containing a description of the situation
with a minimum of qualitative and quantitative
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information on the problem) and “general case”
(tasks containing extended and detailed information).
Some scientists also include such a type of work
as jigsaw (from the English jigsaw — puzzle) as
case tasks. This is a task that contains confusing
information about the research problem and which
students must solve, based on the previous database,
their own experience and practical intuition.

Case technology has been developed for at
least two centuries. Although jigsaws began to
be introduced in 1762 by the English artist John
Spilsbury for the study of geography and graphics,
now jigsaws are also used in the study of foreign
languages, in particular English. Western teachings
have contributed to the development of case studies:
J. Erskine, M. Linders, P. Hutchings, R. Lewis,
R. Merry, J. Reynolds, M. Stanford and many
others. Among domestic teachers, M. Smetansky,
V. Galuziak, V. Korol and some others have
addressed this problem at one time. All scientists
argue that any case task should develop students’
creative abilities, be professionally oriented, have a
scientific basis and connections with other subjects
studied by the student. Case methods, when used
correctly, are closely intertwined with problem-based
learning, small group learning, and independent
work of students [3, p. 38].

The first stage of implementing case methods
is to identify conditional typological groups of
students according to their independent learning
skills. In further work, this will allow us to prepare
tasks of appropriate complexity for each such
group. As a rule, it is customary to divide students
into three conditional typological groups: “strong”
(students with formed and developed skills and
abilities for independent learning), “average”
(students with formed but undeveloped skills
and abilities to learn independently) and “weak”
(students in whom such skills and abilities are not
formed). For the first group, we prepare tasks of a
creative and inventive nature, for the second — of a
partially exploratory nature, and for the third — of a
reproductive and familiarization nature. This is how
we individualize learning, orient the educational
process to a specific individual, with their individual
abilities and skills. The second stage of combining
case methods and independent work of students
is determining the goals of introducing this type of
work into the educational process. At this stage,
each teacher determines what goal he plans to
achieve as a result of the work. The general goal
is to acquire new knowledge, develop new skills
and practical skills when working on a particular
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topic or section. The next stage is the preparation
of material, technical and methodological and
informational support for students’ educational
activities. For the latter, appropriate workplaces
should be created, methodological instructions
and guidelines for completing case tasks should be
developed. Then a schedule and forms of a system
for monitoring students’ independent educational
activities are developed, the organization and nature
of consultations are planned.

Directly, case tasks for the educational and
cognitive activities of future economists in English
can be theoretical (provisions of language grammar),
theoretical-practical (study of language aspects
and their application in practice), purely practical
(solving certain practical language situations) and
interdisciplinary (combining the study of a foreign
language with professional training of future
specialists). Currently, all but the first are used due
to the fact that no theory can be separated from
practice, otherwise it will be knowledge that is
“hanging in the air”. Case tasks should be designed
for careful study and processing by an individual
student, then comparison of results in a small group
(6-8 students) and a final “plenary” discussion in a
large group (academic group or specialty stream).
As we can see, the main work is done individually,
hence independently. Therefore, it is important that
the student, working independently, manages to
achieve the result that is closest to the correct one.
To do this, in addition to attending consultations and
lectures by the teacher, it is necessary to constantly
improve the theoretical and practical level by
studying the main and additional literature, to
conduct constant searches on the Internet, comparing
the knowledge gained in printed sources with the
latest knowledge of the world wide web. According
to R. Merry, when using the case method, the
student focuses his educational activities on a joint
or individual search for a solution to the task, and
not on perceiving and reproducing the knowledge
already prepared and transmitted by the teacher.

As noted in the European recommendations on
language education, in terms of communicative
competence, this type of learning focuses on certain
lexical fields of the linguistic component (for
example, presentation and description) and some
sociolinguistic norms. Case method in foreign
language teaching is used to place students in
simulated situations related to their main subject
of study. The goal is to motivate them to speak a
foreign language while solving problems that interest
the students or are related to their future profession.
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The teacher using this method must carry out
some preparatory work, which is complicated by
the need to involve purely professional material
from other specialties, but brings the work to
related professional facets that the student needs
in his future profession. First, the necessary lexical
material is provided and the problem as a whole is
introduced, the main question is highlighted and
proposals are formed, which are put forward by
groups of students. The proposed solutions are
analyzed and the most optimal one is selected. And
in the end, the activity is evaluated by students and
the teacher.

This type of work is the most effective with
students with intermediate and advanced levels of
proficiency in a foreign language. However, since it
is possible to use home-made materials, students of
different levels can participate in the work.

Researchers of the case method note the
importance of maintaining team spirit during the
case — this can increase the level of the final result.
It is also necessary to clearly outline the plan for the
case, distribute roles. During the presentation, the
need to involve as many participants as possible is
justified, and diagrams of the distribution of roles in
the presentation are provided [2, p. 391].

To combine the case method and independent
work of students, it is only necessary to provide the
latter with opportunities for individual creativity,
without limiting them to the framework of the
program material. The teacher only needs to direct
the students’ activities in the right direction, correct
mistakes in a timely manner, warn against making
false steps in research, and promptly, without delay,
carry out control and evaluation of the results of
student work.

In order to achieve positive results in the
educational process and to activate student activity,
the tasks should contain real or close to real
professional tasks related to a foreign language.
For example, we offer the following case tasks to
4th-year students: “You work as an international
relations consultant at a company that manufactures
agricultural machinery units. Your company received
a fax from an American corporation that would like to
purchase some of your company’s products (specify
specific types of products). The director has set you
the task of preparing a fax response with price lists

and terms of cooperation using Incoterm data. To
complete the task, you are given... (indicate the time
for completing the task)”; or “Representatives from...
(indicate the name of the corporation, company) are
coming to a company that deals with export-import
trade operations. You have been invited to translate
at a meeting of delegations. Your task is to prepare a
15-20 minute report on the export-import legislative
situation in Ukraine in English and a 15-20 minute
report on the import-export laws of... (name of the
country whose representatives are part of the foreign
delegation). The report should be ready for approval
by the representatives of the parties meeting during...
(indicate the time for preparation)”. This type of task
develops the professional competence skills of future
economists, encourages them to search for additional
information on the Internet, in the library, expands
their dictionary of foreign words of professional
vocabulary, develops skills in grammar and business
English.

Conclusions and possibility of the future
research. Therefore, case technology, as a universal
means of developing students’ creative abilities,
can be safely used in organizing and planning the
educational training of future managers, and it will
also contribute to the development of independence
in learning; case tasks in this case should be
scientifically sound, professionally interesting,
have an individual character (be complex, simple),
encourage students to search for additional
sources of information, and have interdisciplinary
connections.

Thus, it can be concluded that the case method is
by its nature an intensive method, has good prospects
for application in the process of teaching a foreign
language to students of higher education, at the same
time, requires thorough creative training of both
teachers and students. Students of different levels
can be involved in cases, but the most effective work
occurs at the average and high levels of foreign
language proficiency. Among the shortcomings, one
can note the situation of insufficient professional
training of junior students, who are usually taught a
professional foreign language course.

Obviously, the issue of using the method and
developing interesting cases for students of various
specialties requires further theoretical and practical
developments.
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