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JUCKYPC-AHAJII3 TIPABOBHUX KOHIIEIITIB
Y BUKJAJTAHHI AHIJIIMCHKOI MOBHM JJIs1 CHEIIAJIBHUX IIJIEA

The article examines the feasibility of introducing discourse analysis of legal concepts in teaching English for
Special Purposes (ESP). The problem of effective teaching of a foreign language for professional purposes is
at the centre of scientific research of scientists, since the standards of higher education and modern professional
requirements provide for the formation of not only linguistic, but also analytical, intercultural competencies
and critical thinking of future specialists. This issue is of particular relevance in the preparation of students of law
specialties (the author focuses on specialty D9 International Law), for whom proficiency in a foreign language is
associated with professional requirements for drafting documents in the state and foreign languages, interpreting
legal norms, and judicial decisions.

The scientific and source base relevant to the researched issues has been studied. Thus, a number
of concepts relevant to the study are outlined: “concept”, “discourse”, “discourse analysis”, the methodological
potential of discourse analysis as a tool for forming students’ ability to identify, interpret and critically comprehend
texts is substantiated. The author focuses on the program results presented in the educational and professional
program for students of the specialty “International Law” which provide for the ability of future specialists to
perform a comparative analysis of legal systems, prepare professional translations and draft legal documents in
the state and foreign languages. The previous experience of implementing the outlined methodology in teaching
foreign language for professional purposes is considered. The advantages of the study include the methodological
tools presented by two consecutive practical exercises aimed at expanding and normalizing the relevant
vocabulary, developing critical thinking and the ability to analyze and interpret one concept in different types
of discourse. To familiarize students with the concepts, they study a mind map of basic legal concepts to master
structured language patterns. Then one concept is explored in different discursive contexts, showing students how
legal concepts vary depending on genre, communicative purpose, and target audience.

Key words: discourse analysis, English for Special Purposes, legal concepts, contextual learning.

Y cTatTi 4oCniaXeHOo AOLINbHICTL YNPOBaaXeHHS MCKYPC-aHani3y npaBoBUX KOHLENTIB y BUKNaAaHHi aHrincebKol
MOBM Ans cneuianbHux uinen (ESP). lNMpobnema edeKkTMBHOINO HaBYaHHS iHO3eMHOI MOBM 3a NPOMECIAHUM
CNpsIMyBaHHAM B LIEHTPi HayKOBMX PO3BIJOK YYEHUX, OCKIMbKU CTaHOAPTWU BULLOI OCBITU Ta CydvacHi NpodecinHi
BMMOrn nepegbayaltb OpMyBaHHS y ManbyTHIX (paxiBUiB He NULIE MOBHOI, @ M aHamniTUYHOI, MiXKKYNbTYPHOI
KOMMETEHTHOCTEN Ta KPUTMYHOIO MucneHHsi. OcobnmBOoi akTyanbHOCTI Lie NUTaHHSA HabyBae y MiAroToBLi CTYAEHTIB
npaBHMYMX creLianbHocTen (B GhOKyCi yBarnm aBTopa cneuianeHictb D9 MixxHapogHe npaBo), AN SKux BOMOLIHHS
iHO3eMHOK MOBOIO NOB’A3aHe 3 NPOECIHUMUM BUMOraMu 40 CKMaJaHHS OOKYMEHTIB [epXXaBHOK Ta iHO3€MHO
MOBaMMu, iHTepnpeTaLlieto NpaBoBUX HOPM, aKTiB CYOOBUX PillleHb.

BrBuyeHO HaykoBo-gKepenbHy 6a3y, peneBaHTHy A0 JOCNi4KyBaHOi npobnematuku. Bigtak, oKpecneHo Husky
AOTUYHMX [0 [OCHIMKEHHS MOHSATb: «KOHLUEMNT», «OWUCKYPC», «AMCKYpC-aHami3y», OBrpyHTOBaHO METOAWMYHWN
noTeHuian AMCKypc-aHanisy sk iHCTpymeHTa (hopMyBaHHS 3[4aTHOCTI CTYAEHTIB ifeHTUMIKyBaTH, iHTepnpeTyBaTtu
Ta KPUTUYHO OCMUCIIIOBATM TEKCTU. ABTOP 30CEPEMKYETHCA HA NPOrpamMHUX pe3ynbraTtax, NpeaCcTaBNeHUX B OCBITHLO-
npodbecinHin nporpami Ans 3gobysavis cneuianbHocTi « MixkHapogHe npaBoy siki nepeadavatoTb 30aTHICTb ManbyTHIX
daxisuiB [0 MNOPIBHAMNBLHOIO aHanisy npaBoOBWX CUCTEM, MIArOTOBKU MpodeciiHUX nepeknajiB Ta CTBOPEHHS
IOPUANYHMX OOKYMEHTIB [EepXXaBHOK Ta iHO3EMHOK MoBamu. Po3rmsHyTO nmonepeHii OOCBiA BMPOBaKEHHS
OKPECINEHOI METOAMKN Y BMKINAAAHHS iIHO3EMHOI MOBM 3a NPOMECINHUM CnpsiMyBaHHSAM. [Jo nepeBar AOCNigKEHHS
BIAHOCMTBCA METOAMYHWUIA IHCTPYMEHTapin, NpeacTaBneHnin ABOMa MOCMiAOBHUMM MPaKTUYHUMK BrpaBamu, LWO
MatoTb Ha MEeTi PO3LUMPEHHS Ta YHOPMYBAHHS PENEBAHTHOIO CIIOBHUKOBOTO 3anacy, PO3BUTOK KPUTUYHOIO MUCIEHHS
Ta BMiHHSI aHanisyBaTu Ta iHTepnpeToBYBaTW OQUH KOHLENT B Pi3HUX BUAAX AUCKYPCY. [ns 03HaNOMMEHHS CTYAEHTH
aHanisyloTb MEHTanbHy KapTy 3 OCHOBHMMM NPaBOBMMM NMOHATTAMMU, WOG ONaHyBaTK CTPYKTYPOBAHI MOBHI NaTepHW.
Y noganbliOMy OAMH KOHLENT MPOMOHYETbCA PO3IMAHYTU B Pi3HUX OUCKYPCUMBHMX KOHTEKCTaX, LU0 AEMOHCTPYE
CTyAeHTaMm, siK NPaBOBi NOHATTSI BAPilOKOTbCS 3aNEXHO Bif XXaHpPY, KOMYHIKaTUBHOI METU Ta LliNbOBOI ayauTopii.

Knro4voBi cnoBa: guckypc-aHania, aHrninceka Ans cnewianbHuX Uinem, npaBoBi KOHLENTW, KOHTEKCTHE HaBYaHHSI.
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Problem Statement. Proficiency in both spe-
cialized knowledge and foreign language of choice
is regarded as one of the defining features of a mod-
ern, competent specialist. The epoch of globalization
and the increasing dominance of English as the lin-
gua franca of international law have significantly
transformed the demands placed on legal education.
In this regard, Legal English courses in higher edu-
cation institutions are expected not only to develop
students’ linguistic accuracy but also to equip them
with the ability to interpret professional discourse
effectively, given the cultural and language nuances.

However, teaching practices in English for Spe-
cific Purposes (ESP), particularly in Legal English
instruction, often remain predominantly terminology-
oriented. Practice is often focused on transla-
tion-based classes with occasional grammar task with
little to no relevance to the major. Consequently, core
concepts and notions such as justice, proceedings,
sovereignty, human rights rarely function as complex
cognitive-discursive constructs. Following this line
of thought, Makukhina S. (2025) accurately points
out that among the features of teaching ESP to future
lawyers, the following should be highlighted: a large
number of terms, specific grammatical structures, dif-
ferences between their own national legal system and
the legal system of the country whose language they
are studying [12, p. 142].

The lack of active learning, in particular — dis-
course analysis in ESP teaching hinders students’
motivation (as they do not directly see the connec-
tion between language learning and major), ability to
critically interpret texts and strategies embedded in
international legal documents, statements, and media.
Mentioned approach leads to students demonstrating
strong terminological competence while lacking dis-
cursive awareness and interpretative skills.

Analysis of Recent Research and Publications.
The peculiarities of teaching ESP has been a subject
of heightened interest among domestic and foreign
researchers. Not only are the pedagogical impli-
cations examined, but also pitfalls in successful
implementation of specialized lexis and classroom
organization receive substantial attention. Thus, this
article relies on a fundamental investigation con-
ducted by Hoffman C. (2011) “Using Discourse
Analysis Methodology to Teach “Legal English™”.
With the means of DA, the author proves how it
empowers students to criticize legal texts and con-
comitantly enables them to purposefully craft lan-
guage to achieve a desired discourse message. These
skills are wholly portable — both in law school and in
law practice [11].

Although published in 1979 (revised in 1988),
the paper “Reading English for Specialized Purposes:
Discourse Analysis and the Use of Student Inform-
ants” by Andrew Cohen, Hilary Glasman, Phyllis
R. Rosenbaum-Cohen, Jonathan Ferrara and Jonathan
Fin is still widely cited and presents itself as a founda-
tional piece in the understanding of the topic [9].

Sytnyk I. (2020) has broadly explored the notion
of discourse in modern linguistics, offering her own
vision, which is referenced in this paper [5]. Mean-
while, a research conducted by Babyatinska Yu. and
Guseinova K. (2020) on structural-semantic charac-
teristics of legal terminology in English provides
an overview analysis of legal concepts [1]. Thus, it
was established that structural differences between
the Ukrainian and American legal systems necessi-
tate linguistic and syntactic adaptations to prevent
translation errors and ensure the accurate concep-
tual transfer of terminology, which is applicable for
the needs of ESP classes as well.

More recent aforementioned research by
Makukhina S. (2025) analyzes the specific features
of teaching ESP in the context of globalization and
European integration [12]. A contemporary study
by Catenaccio P. (2025) taps into Al and discourse
analysis and implications for ESP genre pedagogy in
EFL settings [8].

Although both discourse analysis and ESP peda-
gogy have received substantial attention in research
paradigm, their methodological integration into ESP
remains under-theorized.

Objective of the Article. The objective of this
article is to theoretically substantiate the expediency
of discourse analysis in ESP teaching, particularly
for law students. Additionally, the aim is to suggest
methodological model of the integration of discourse
analysis of legal concepts into the teaching process in
higher education. The study aims to demonstrate how
conceptual and discursive analysis realise the require-
ments of the educational program, enhance students’
communicative competence, discursive awareness
and critical thinking skills, equipping them for a more
comprehensive professional output.

Discussion of the Main Material. To pro-
ceed with the discussion of the outlined issue,
the understanding of the term “concept” should be
ensured. Within contemporary cognitive linguis-
tics, a concept may be interpreted as a psychomen-
tal formation that designates either an objectively
existing state of affairs or an entity of reality itself,
which can be verbalized provided that a suffi-
cient lexical resource is available to represent it at
the linguistic level [2, p. 54].
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A concept presents a minimal unit of knowledge
about the world. By investigating a concept in lin-
guistic studies, researchers are able to determine
how it characterizes a particular linguoculture and
through which linguistic means it is manifested in
various types of discourse. Applying this understan-
ding to concepts in legal sphere, it becomes evident
that they function not merely as specialized terms but
as a culturally fixed cognitive structure in a certain
type of discourse.

Within the framework of this research, 1. Syt-
nyk’s (2020) definition of “discourse” as a “set of
many oral or written coherent texts created for
a specific purpose in a specific communicative situ-
ation, which are united by a common theme, which
are characterized by special grammar and vocabu-
lary, special rules of word usage and syntax, special
semantics, which interact with each other in combi-
nation with extralinguistic and pragmatic, sociocul-
tural and other factors” is used [5, p. 125].

When it comes to discourse analysis (hereinafter —
DA), its main theme is the study of the unique relation-
ship between language and the context in which it is
used [7]. Meanwhile, according to Sokolova I. (2011)
DA is a method of researching communication, which
aims to reveal the social context behind oral or written
speech, to study the relationship between the linguis-
tic code in communication and social, mental, psycho-
logical, and cultural processes [6]. Thus, it goes beyond
grammar-vocabulary acquisition level by examining
how spoken and written material functions within
the specific cultural context, how the text is organized
for a target reader and how the meanings and messages
are constructed to achieve meaningfulness.

This clarification serves as a supporting bridge
for the further investigation which covers the role of
discourse analysis introduction in ESP in legal edu-
cation. In particular, Educational Program “Interna-
tional Law” (Bachelor’s degree) of Uzhhorod State

N

HAVE
have a trial
have a right
hawve a duty/obligation
have a dispule
have legal capacity
hawe jurisdiction

University stresses the importance of future gradu-
ates’ abilities to:

1. Conduct comparative analysis of legal systems,
evaluate and substantiate their disadvantages and
advantages, find and interpret relevant foreign legisla-
tion, consult people on its content and practice.

2. To possess skills in professional oral and writ-
ten translation from/into foreign language(s), specifi-
cally within the specialized subject matter of interna-
tional law.

3. To draft international treaties and related doc-
umentation (ratification laws, explanatory notes,
etc.) in Ukrainian and foreign languages; to prepare
procedural documents, draft legislation, explana-
tory notes, comparative tables, and other supporting
documentation for draft laws; and to conduct diplo-
matic and business correspondence [3].

The outlined program learning outcomes (PLO)
confirm the urgency of addressing legal discourse
analysis within English language instruction for
students of this specialty, as the ability to com-
pare systems, interpret foreign legislation, translate
texts, and draft documents directly depends on their
ability to analyse and interpret all relevant concepts
in the framework of a particular legal tradition and
communicative practice.

Hence, a comprehensive understanding of legal
systems and their key components is at the front as
well as the expediency of DA. Such an approach will
directly support the learning outcomes. However,
a significant challenge in ESP classes arises when
legal concepts undergo semantic blurring due to their
internalization in one’s mother tongue.

Introduction of thematic mind maps, syntagmatic
collocations and relevant word forms from the very first
session (Fig. 1) is seen as advantageous. Such visual
aids serve as a cognitive scaffold, allowing students
integrate the appropriate formulation in their argumen-
tation and further studies since the very first lesson.

e

Do
do justice
do business
do harm
do a deal
o legal research

LEGAL COLLOCATIONS

MAKE
make a claim
make a contract/agreement
make a decision’ruling/judgment
make an arest
make an appeal
make a statement

e

GO
go to court
go to trial
go to arbitration
go into forcedeffect
go against the law

N

Fig. 1. Mind-map of core concepts
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To support this, a foundational research by
Romantsova Ya. (2022) “Concept law in the con-
struction and legal professional language conscious-
ness” reports the naive-linguistic and legal under-
standing of the concept “LAW” in Ukrainian and
English linguistic cultures [4]. In the ESP classroom,
these findings and appropriate frame will allow stu-
dents to move from a subjective, emotional percep-
tion toward professional verbalization.

In a similar vein, Hartig A. J. (2016) provides
two categories of legal discourse-relevant concepts:
broad legal principles and local, context-specific
concepts. While the teaching of foundational legal
doctrines (e.g., mens rea, consideration) may fall
within the domain of law faculty, ESP instructors
play a crucial role in developing students’ ability to
identify and interpret context-specific legal concepts
as they function within authentic genres such as judi-
cial decisions and case law [10, p. 84].

Strengthening the reading skills is an indispen-
sable part of any ESP class and language instruc-
tors can make a significant contribution. Thus,
Sokolova 1. (2011) claims that the most appropriate
method of the implementation of discourse analy-
sis is in the process teaching writing and reading.
Firstly, this approach explicitly addresses the dif-
ferences between culturally determined genre dif-
ferentiations. Secondly, it provides opportunities
for intensive mastery of vocabulary and grammar
in the context of communication. Finally, students
become more critically aware of the social structure
and ideology of the culture and society that created
a certain discourse [6]. However, assigning a lengthy
reading piece without proper introductory tasks does
not seem to be an effective pedagogical strategy, as it
may lead to superficial comprehension of the mate-
rial or even lack of it. Consequently, as a continua-
tion of the previous mind-map analysis, a separate
analysis of vital legal concepts is offered.

The task presented in this research is specifically
developed for first-year law students (CEFR B1+-B2)
and aims at developing their critical thinking and pro-
fessional language competence. The concept under
analysis is “freedom of speech” (within the thematic
framework of Human Rights and/or Introduction to
International Law in ESP classes). Students are to be
provided with short adapted excerpts from:

1. Constitution of Ukraine (Article 34).

2. European Convention on Human Rights
(Article 10).

3. A short media commentary addressing
the limitations of freedom of speech, including social
media platforms such as X.

4. Politicians’ speeches on the issue.

5. Annual Amnesty International Report.

Students are tasked to identify and create their
own mind-map surrounding the concept taking into
consideration verbs: express, interfere, violate, be
entitled to...; modal verbs: shall, may be, ought to;
institutional parties involved: state, court, indivi-
duals, organizations. Subsequent tasks should then
focus on analytical questions concerning the way
the concept is constructed in a certain document,
whether this right is absolute or conditional etc. For
a more advanced class, students could be asked to
analyse how the understanding of the concept func-
tions within different law systems: in the USA and
European systems, and respective media.

What outcomes are expected: students will be
able to analyze legal concepts beyond dictionary
definitions, identify discursive markers and linguistic
strategies in legislation, speeches, social media posts,
NGO’s reports and understand how sociocultural fac-
tors affect the understanding of human rights.

Similarly, qualitative research by  Hoff-
man C. (2011) illustrates the expediency of DA while
introducing students to American law system. Instead
of assigning students a generalized reading, the author
introduces legal discourse through an examination
of the landmark case Erie v. Tompkins. Students are
guided to analyse the decision by focusing on par-
ties involved, the language they used to differen-
tiate between the majority and the dissenting argu-
ments, recipients of the text (judges, scholars, policy
makers), the sources of law applied etc. [11, p. 10].

This research has an immense practical
value, since in this way complex legal issues are
approached through active discourse analysis,
enabling learners to understand how legal con-
cepts and arguments are constructed. Engagement
with authentic reading materials promotes active
participation and retention of appropriate lan-
guage patterns. Subsequently, these are then trans-
ferred to students’ own writing enabling them to
meet the discursive expectations of professional
communication.

Summary and Possibility of Future
Research. The article addresses the methodo-
logical need of introduction of DA in language
instruction, particularly for students of law spe-
cialties. The research draws on the necessity to
align current foreign language teaching practice
with the requirements of modern world. Thus,
future professional should be able to appropriately
communicate, analyse and evaluate relevant infor-
mation in state and foreign languages.
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The findings demonstrate that integrating DA
into Legal English teaching enhances students’ lan-
guage, critical thinking, analytical skills. Through
active contextualized learning, future profession-
als are expected to appropriately manage and navi-
gate to real-world legal settings. By offering a struc-
tured methodological model for integrating DA into
classroom, the study demonstrates how conceptual

analysis can foster professional communicative
competence.

Further studies will focus on interdisciplinary
applications combining discourse analysis with legal
writing training (specifically for professional exams
as TOLES) as well as on philological perspectives,
particularly the issues of verbalization of legal con-
cepts in Anglophone discourse.
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