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TEACHER PROFESSIONAL IDENTITY IN TRANSITION:
EXPLORING RESILIENCE, VALUES, AND CHANGE IN EDUCATION

MNPO®ECIMHA IJEHTUYHICTh YUYUTEJISA B YMOBAX TPAHC®OPMAIIII:
PE3UJIIEHTHICTD, HIHHOCTI TA 3MIHU B OCBITI

In the turbulent times when the future is uncertain, the professional identity of teachers is important in sustaining
quality of education and community resilience. This study examines the transformation of teacher professional
identity in Ukraine by analysing how educators reform their roles, values, and sense of purpose during the war
and systemic disruption. Amid displacement, institutional instability, and ongoing insecurity, teachers have assumed
expanded responsibilities as leaders, providers of emotional support, and agents of social cohesion within their
communities. The identity is not a fixed attribute but an ongoing negotiation shaped by policy environments, collegial
relations, and broader socio-political forces. During relative stability, this negotiation typically reveals gradually
through professional learning, reflective practice, and established socialisation. In contrast, periods of severe societal
disruption compress these processes, compelling rapid identity reconfiguration under heightened psychological
and professional strain. The research involved 58 secondary school teachers from different regions of Ukraine who
participated in semi-structured interviews. To situate identity transformation within broader contextual dynamics,
a STEEP (Social, Technological, Economic, Environmental, and Political) analysis was conducted to identify external
forces shaping professional experience. Thematic analysis, following Braun and Clarke’s approach, revealed three
interrelated dimensions of identity transformation: (1) resilience and moral strength as foundations of professional
continuity; (2) collaboration and cohesion as mechanisms of mutual support; and (3) pedagogical transformation
characterised by heightened social responsibility, empathy, and adaptive creativity.

The findings indicate that wartime conditions, while intensifying psychological and professional pressures,
have also deepened teachers’ commitment to their profession and reinforced their role in sustaining stability,
hope, and shared national values. The study highlights the importance of integrating reflective, identity-oriented
components into teacher education programmes in order to strengthen emotional resilience, professional agency,
and adaptive capacity in contexts of extended uncertainty.

Key words: teacher professional identity, resilience, wartime education, STEEP analysis, Ukraine, identity
transformation, pedagogical change.
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Y Yacu HecTabinbHOCTI, KoM ManbyTHE € HEBM3HAYEHWM, NPodeciiHa IAEHTUYHICTL BYMTENIB Bidirpae BaXnmBy
ponb y 3abesneyveHHi SIKOCTi OCBITM Ta 3MILHEHHI CTIMKOCTI CycninbCTBa. Y LbOMY AOCHIMKEHHI PO3MMsaaaeTbes
TpaHcopmaLia NpodeCiNHOI iAEHTUYHOCTI BYMTENIB B YKpaiHi LIASXOM aHanidy Toro, sik negarorn pedopMmyoTb
CBOE NPU3HAYEHHS, LIIHHOCTI Ta MOTMBALto Mif Yac BiHU Ta CUCTEMATUYHUX NOTPACIHL. Y 3B'A3KY 3 NEepeMilLEHHAM
HaceneHHs1, NoMiTMYHOK HeCTabiNbHICTHO Ta NOCTINHOK HeGEe3NeKo BYMTENI B3NN Ha cebe A0aaTKOBi 000B'A3KM NiaepiB,
TUX, XTO HaJa€e eMOLiNHY MiATPUMKY, Ta areHTiB couianbHOI 3rypTOBaHOCTI Yy CYCMiNbCTBI. |AEHTUYHICTL He € cTanum
BNACTUBICTIO, @ € pe3yrnbTaTtoM TpMBanoro hopMyBaHHs Mig BNIMBOM 3aKOHOAABYOrO CepeaoBuLLa, MiKOCOBUCTICHNX
BiJHOCWH Ta iHLIMX COLjianbHO-MOMITUYHNX YMHHWKIB. Y Nepioamn BiZHOCHOI CTabinbHOCTI e dhopMyBaHHS BiaOyBaeTbCs
NOCTYMOBO Yepe3 NpodecinHe HaB4aHHS, pednekCMBHY NpakTUKy Ta HabyTTsa A4OCBiAy B3aemogii. HaTtomicTb y nepiogm
CEpPNO3HUX CYCNINbHUX KPU3 Ui NPOLLECU NPUCKOPHOIOTLCS, LU0 3MYLUYE LLBUAKO NEPEOCMUCIIIOBATU CBOK iAEHTUYHICTD
B YMOBaXx MigBMLLEHOrO MCUXOMOMYHOro Ta NPOMeCiHOrO HaBaHTaXeHHs. Y AocnigkKeHHi B3snu ydactb 58 Buutenis
cepenHix KN 3 Pi3HNX PErioHiB YKpaiHu, siKi NpovLLNY iHTepB't0. [nst po3yMiHHS IMMBUHM NEPETBOPEHHS iLEHTUYHOCTI
B KOHTEKCTYyanbHii AguHamiui, 6yno npoeegeHo aHania STEEP (couianbHWin, TEXHONOTMYHWI, EKOHOMIYHWIA, €KOMNOTIYHWIA
Ta NoNiTUYHMR), LWOG BU3HAUUTU 30BHILLIHI CUIK, LLIO OPMYIOTE NPOdeCinHmMi A0CBIA. TemaTU4HWUI aHanis, NpoBeaeHNI
3a nigxogom bpayHa Ta Knapka, BUSIBUB TpW B3aEMOMOB'A3aHi HaNpsiMku TpaHcdopmadii ineHTUYHOCTI: (1) CTIKICTb
Ta MoparbHa cuna sik OCHOBM NpodecinHoi 6e3nepepBHOCTI; (2) cniBnpaus Ta 3rypToBaHiCTb Ik MEXaHI3MU B3aEMHOT
niaTpumky; Ta (3) negaroriyHa TpaHcopmaLlis, Lo XxapakTepusyeTbes NiABULLEHOK COoLiarnbHO BiAMNOoBIAANbHICTIO,
emMnarieto Ta afanTUBHOK KPeaTUBHICTIO.

Pesynbtatn gocnigXeHHs ceigvaTtb, WO YMOBM BiiHW, OOHOYACHO NMOCUIIKOIOYM MCMXOMOriYHMIA Ta npodeciiHunia
TUCK, TaKOX NMOCUITIOOTb BigAaHICTb BUMTENMIB CBOIM NPOMecii Ta 3MILHIOKTb POSib BYMTENIB Y NiATPUMLI CTabinNbHOCTI,
Hagii Ta CninbHUX HauioHanbHWX LiHHOCTEN. [oCnigKeHHs MigKpecnoe BaxXnMBICTb iHTerpauii pednekcuBHumX,
OPIEHTOBAHMX HA iAEHTUYHICTb KOMMOHEHTIB Y MporpaMu NigroToBKW BYMTEMIB 3 METOK 3MILUHEHHS eMOLiNHOI

CTifiKOCTi, NPOPECIAHOT aKTUBHOCTI Ta adanTUBHUX 34iOHOCTEN B yMOBax TpUBanoi HEBU3HA4YEHOCTI.
KnoyoBi cnoBa: npogecinHa igeHTUYHICTb BUNTENS, CTilKICTb, OCBITa B yMOBax BiliHn, STEEP-aHanis, Ykpaina,

TpaHcdopmaList ineHTUYHOCTI, NegaroriYHi 3MiHu.

Introduction. In today’s context of interconnected
environmental, economic, social, and political chal-
lenges, fostering responsible social responsibility has
become increasingly vital. Education serves as a foun-
dational prerequisite for qualifying people to make
informed decisions and act responsibly, thereby con-
tributing to social, economic, and environmental sus-
tainability at both local and global levels. This reality
underscores the importance of adopting a holistic and
interdisciplinary perspective in education and places
new demands on teacher preparation. Specifically,
teacher education underlines the development of pro-
fessional identity and support continuous, lifelong
learning, fostering the advance of teachers as com-
pletely comprehended, holistic individuals The profes-
sional identity of teachers represents one of the most
fundamental yet insufficiently explored dimensions of
educational quality. Identity is not a static self-concept
but a dynamic and socially negotiated process shaped
by professional contexts, relationships, and histori-
cal conditions [23]. During stability, teacher identity
changes gradually through professional development
and institutional participation. However, during peri-
ods of profound societal disruption, identity transfor-
mation may occur rapidly under psychological strain
and professional uncertainty.

Ukraine has faced such circumstances since the full-
scale Russian military invasion of 24 February 2022.
The war has fundamentally reshaped both educational
structures and teachers’ lived professional realities. By
early 2023, more than 2,600 educational institutions

had been damaged and over 400 destroyed, while only
approximately 25 % of schools nationwide were able to
sustain full-time in-person instruction [27]. More than
5.3 million children experienced disruptions in access
to education, and over 40,000 teachers were displaced
internally or abroad [6; 27].

Teachers maintaining coherent professional iden-
tity demonstrate greater capacity to provide stability,
pedagogical continuity, and psychosocial support for
war-affected learners [9; 30]. Conversely, identity
disruption under crisis conditions is associated with
burnout, professional withdrawal, and risks to educa-
tional continuity [2; 13].

Analysis of recent research and publications.
Teacher professional identity is widely conceptu-
alised as a multidimensional construct integrating
self-perception, professional practice, institutional
belonging, and moral commitment [1; 10]. Identity is
continuously reconstructed through interaction with
social and professional environments rather than pre-
determined or fixed [12; 32].

Ccommunities of practice model emphasizes
the role of social participation and belonging in shap-
ing professional mindset [37, p. 73]. Other distin-
guish between institutionally conferred discourse
identities and those that emerge through everyday
interaction [12, p. 99]. More recently, scholars have
drawn on narrative approaches to identity, empha-
sizing how teachers construct coherent professional
stories from often fragmented and contradictory expe-
riences [7, p. 89]. Particularly relevant to the present
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study is the concept of moral identity in teaching. It has
have argued that teaching is fundamentally an ethical
vocation grounded in a care orientation and a commit-
ment to human flourishing [14, p. 1; 22, p. 16].

The Ukrainian context adds a further dimension:
national and civic identity.

Resilience in teaching has evolved from a trait-
based to an ecological conceptualization, viewed as
an ongoing process embedded in relational and con-
textual factors [9; 2]. Research consistently identifies
strong vocational purpose, collegial support, and reflec-
tive practice as key contributors to resilience, while
excessive workload, economic precarity, and profes-
sional marginalization undermine it [13, p. 1302].

Ukraine’s educational system entered the full-
scale invasion phase already partially adapted to
distance learning following two years of COVID-19
pandemic disruption. Average daily traffic on
the AllUkrainian Online School platform increased
twenty-fold following the invasion [26]. However,
the systematic targeting of Ukrainian energy infra-
structure during the winter of 20222023 produced
widespread power outages, cancelling an estimated
half of all scheduled online classes [27].

STEEP analysis is a framework encompassing
Social, Technological, Economic, Environmental,
and Political factors that has been widely used in
strategic planning and organizational research to sys-
tematically assess the macro-environment [11, p. 15].
Its application to educational research enables schol-
ars to situate teacher experience within the broader
structural conditions that enable or constrain profes-
sional identity development [11, p. 34].

The aim of the study is to examine how Ukrain-
ian secondary school teachers reconstruct their pro-
fessional identities in the face of war-induced dis-
ruption. Drawing on semi-structured interviews
with 58 teachers, analyzed through STEEP analysis
and Braun and Clarke’s reflexive thematic analysis,
the research identifies three core themes of identity
transformation with lasting implications for Ukrain-
ian teacher education and educational reconstruction.

This study adopts a qualitative phenomenological
approach, grounded in the recognition that under-
standing teacher identity transformation requires
access to the subjective meanings and lived experi-
ences of teachers themselves [8, p. 45]. The study
involved 58 teachers from secondary schools across
Ukraine, recruited through purposive and snowball
sampling. Participants ranged in age from 24 to 61
years (M=38.4), with teaching experience rang-
ing from 2 to 35 years (M=14.7 years). The sample
included 49 women and 9 men. Seventeen partici-
pants had experienced internal displacement; seven
had returned from temporary displacement abroad.
All participants provided written informed agree-
ment. Data were collected through semi-structured
interviews conducted between March and September
2025, via online videoconferencing platforms. Each
interview lasted between 45 and 75 minutes.

Presentation of the main research material
The following STEEP analysis integrates empiri-
cal evidence from institutional sources with partic-
ipant accounts to provide a systematic account of
the macro-contextual forces shaping teacher profes-
sional identity in Ukraine.

Table 1

STEEP Analysis: Macro-Contextual Factors and Their Influence on Teacher Professional Identity
in Wartime Ukraine

Factor Key Indicators Impact on Teacher Identity Representa\t;:;(}’arhmp ant
5.3 million children's Intensified moral duty; “We are not just teaching
education disrupted (UNICEF, | expansion into psychosocial and |mathematics. We are holding

Social 2023); 2.8 million children community leadership roles; these children together. We
displaced; 14 million heightened empathy toward are the one thing that hasn't
Ukrainians displaced overall | students and families changed for them”

84 % of schools switched Digital adaptation as “Teaching online to a child
to hybrid/remote formats professional survival strategy; | who might be sitting in a shelter
T, . (2022-23); frequent power | intensified workload and is a different kind of teaching
echnological / . ; . .
outages disrupted online emotional strain from screen- entirely. You have to reach them
learning winter 2022-23 mediated care; reinforcement of | through the screen even when
continuity commitment you cannot see their fear”
Teacher salary budget; Tension between vocational “I know my work has never
average education); salary | commitment and material mattered more. And [ have
Economic increases legally mandated | insecurity; risk of attrition; never been paid less in real
but repeatedly postponed moral injury from gap between |terms. That contradiction is
professional importance and hard to carry”
€conomic recognition
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Continuation of table 1

Factor Key Indicators Impact on Teacher Identity Representavtl(:;ec::’artlclpant
Over 3,790 educational Adaptive creativity under “We teach in basements
facilities damaged or physical danger; reconfiguration |during alerts. We teach with

Environmental destroyed (Human Rights of teaching spaces; permanent | generators when the power
Watch, 2023); only 25% of  |awareness of student safety as | is out. The classroom is
schools offering full-time pedagogical prerequisite wherever safety allows us to
in-person learning (Jan. 2023) make it”

New Ukrainian School Redefinition of teacher as agent | “Every lesson is now also a
reform continued amid war; |of national resilience; civic and |lesson about who we are and
Political civic education repositioned |identity-oriented pedagogy; why Ukraine must survive”
as national survival heightened sense of historical
mission
Social Factors “Teaching online to a child who might be sit-

Ukraine’s wartime social landscape has been
devastated at a scale that directly and profoundly
affects the conditions of teaching. More than 14 mil-
lion Ukrainians have been displaced since February
2022, representing the largest population displace-
ment in Europe since World War II [25]. By January
2023, UNICEF reported that over 5.3 million chil-
dren faced barriers to accessing education [32]. One
in four Ukrainian teachers is reported to be balancing
teaching with humanitarian work [29]. Participants
in the present study reflected this dynamic:

“We are not just teaching mathematics. We are
holding these children together. We are the one
thing that hasn't changed for them. If we fall
apart, everything falls apart.”

(Teacher, Kharkiv Oblast)

Approximately 30 per cent of adolescents in
Ukraine are now estimated to experience moderate to
severe depression, and nearly 70 per cent of children
seeking mental health treatment meet clinical criteria
for PTSD [25].

“My subject is Ukrainian language. But every
lesson now is also a lesson in how to stay human,
how to hope, how to keep going. The curriculum
is almost secondary.”

(Teacher, Mykolaiv Oblast)

Technological Factors

Over 84 per cent of educational institutions
switched to mixed-mode or fully remote formats
in the 2022-2023 academic year. The AllUkrainian
Online School e-platform became a critical medium
for educational continuity, with daily traffic increas-
ing twenty-fold following the February 2022 inva-
sion [26]. However, systematic targeting of Ukrainian
energy infrastructure produced widespread power out-
ages throughout the winter of 2022-2023, cancelling
an estimated half of all scheduled online classes [27].
Teachers described managing instruction under condi-
tions of profound technological instability:

ting in a shelter is a different kind of teaching

entirely. You have to reach them through the screen

even when you cannot see their fear. And then
the light goes out and the lesson is gone.”

(Teacher, Dnipro Oblast)

Despite these challenges, many participants
described the acquisition of digital competencies and
the development of technologically mediated care
practices as significant components of their profes-
sional identity transformation.

Economic Factors

Ukrainian law requires that teacher salaries
should be no less than three times the minimum
wage, but this provision has been postponed every
year since its enactment. Participants linked the psy-
chological tension between professional profession
and economic view:

“I know my work has never mattered more
than it does right now. And I have never been
paid less in real terms. That contradiction is hard
to carry. Some of my colleagues have left the pro-
fession not because they wanted to but because
they could not survive on a teacher’s salary dur-
ing a war.”

(Teacher, Poltava Oblast)

Environmental Factors

By November 2023, Human Rights Watch
reported that over 3,790 educational facilities had
been damaged or destroyed since February 2022,
more than every seventh school in the country [15].
By the end of 2022, shelters had been arranged for
71 per cent of schools nationwide [6]. In the six
frontline regions surveyed by Save the Chil-
dren (2024), 64 per cent of enrolled children were
confined exclusively to online learning [29]. Teach-
ers described conducting lessons in school basements
during air raid alerts:

“We teach in basements during alerts. We teach
with generators when the power is out. We teach
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in parks when the weather allows and we have no

shelter. The classroom is wherever safety allows

us to make it. I used to think a good lesson needed
proper equipment. Now I think a good lesson needs

a teacher who refuses to give up.”

(Teacher, Zaporizhzhia Oblast)

Political Factors

The New Ukrainian School reform was not sus-
pended but actively sustained through wartime.
The subject “Defence of Ukraine” was compre-
hensively overhauled, with over 900 inter-school
resource centers established to support its deliv-
ery [36; 16]. Participants’ self-descriptions reflected
this political reorientation:

“Every lesson is now also a lesson about who
we are and why Ukraine must survive.”
(Teacher, Lviv Oblast)

Resilience and Moral Strength as Foundations
of Professional Continuity

The most pervasive theme across the inter-
view data concerned the role of resilience and
moral strength in sustaining teachers’ professional
engagement under conditions of extreme adversity.
Participants described an intensification of voca-
tional commitment in the face of crisis, articulating
a heightened sense of purpose grounded in the belief
that their continued presence and dedication con-
stituted a form of resistance and service, a dynamic
consistent with the broader literature on post-trau-
matic growth [30, p. 1]. Many participants described
a process of identity clarification under pressure:

“Before the war 1 sometimes wondered

whether what [ was doing really mattered. Now I

never wonder. I know exactly why I teach. I teach

because if I dont, something essential — for these
children, for this community, for Ukraine — will
be lost.”

(Teacher, Donetsk Oblast)

This moral fortification was, however, accompa-
nied by significant psychological costs. A study of
burnout dynamics among Ukrainian academic staff
during the war documented significant increases in
personal and reactive anxiety across all categories
of educational personnel [31]. Participants described
navigating chronic emotional exhaustion, the effects
of vicarious trauma, and the challenge of maintaining
professional composure while managing their own
grief, fear, and uncertainty.

Collaboration and Solidarity as Ways of Mutual
Support

Participants described the development of inten-
sified bonds of solidarity with colleagues driven
by shared adversity and collective commitment to

educational continuity. Informal networks of mutual
support emerged as critical infrastructures of pro-
fessional survival. Many participants described
a breakdown of hierarchical barriers within school
communities, fostering a sense of collective profes-
sional identity grounded in shared experience and
shared purpose:

“We created a group with teachers from three
other schools who had all been displaced. Every
evening we share something: an idea for online
teaching, a resource we found, sometimes just
a message that we are still here, still working.
That group kept me going in the worst months.”

(Teacher, Kherson Oblast, internally displaced)
Cross-school and cross-regional networks facili-

tated by digital communication platforms expanded
teachers’ professional communities beyond their
immediate institutional contexts, generating a form
of collective professional identity that transcended
individual school affiliations. This dynamic parallels
findings from other conflict-affected contexts, where
teacher solidarity and community embeddedness
have similarly been identified as core mechanisms of
professional resilience [18, p. 12; 21, p. 612].
Pedagogical Transformation through Civic
Responsibility, Empathy, and Adaptive Creativity
Participants described a fundamental reorien-
tation of pedagogical priorities, with a heightened
emphasis on emotional safety, psychosocial well-be-
ing, civic education, and adaptive creative practice.
A central component of pedagogical transformation
was the cultivation of psychological safety as a pre-
requisite for any meaningful learning. Research
documents a 35 per cent increase in internalizing
symptoms among Ukrainian students since the start
of the war, with approximately 30 per cent of ado-
lescents experiencing moderate to severe depres-
sion [25]. Teachers described developing sophis-
ticated practices of emotional strain, recognizing
signs of trauma in students, adjusting instructional
pace and content in response to emotional readiness,
and creating relational conditions in which learning
remained possible despite pervasive anxiety and fear.
Community education and the development of
national identity emerged as explicit pedagogical
priorities for most participants. Adaptive creativity
was also prominent: teachers described improvis-
ing new teaching strategies, repurposing available
resources, innovating rapidly in response to chang-
ing constraints, and developing a repertoire of flex-
ible pedagogical approaches. UNICEF estimates of
a two-year average learning loss underline the stakes
of this pedagogical creativity, making the wartime
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professional development of teachers a matter not
merely of professional identity but of national educa-
tional recovery [33; 20].

Thematic analysis of the interview transcripts,
conducted, identified three themes, each comprising
three subthemes.

Table 2
Thematic Analysis of Teacher Professional Identity Transformation (N = 58; Braun & Clarke, 2006)
Theme Subtheme n % Representative codes
Theme 1. Resilience and | 1.1 Intensified 52 | 89.7% |purpose clarification; refusal to abandon
Moral Strength vocational commitment students; teaching as resistance; war as
under crisis identity catalyst
1.2 Moral injury and 47 81% |emotional exhaustion; vicarious trauma;
psychological burden grief management; composure under fear
1.3 Meaning-making 39 | 67.2% |finding purpose in adversity; strengthened
and post-traumatic professional self; transformation through
growth crisis
Theme 2. Collaboration |2.1 Informal peer 50 | 86.2% |resource sharing; emotional mutual support;
and Solidarity support networks digital communities; cross-school groups
2.2 Breakdown of 34 | 58.6% |horizontal collegiality; collective decision-
institutional hierarchy making; shared professional identity
2.3 Community 41 | 70.7% |teacher as community anchor;
embeddedness beyond humanitarian roles; family liaison;
school psychological first aid
Theme 3. Pedagogical 3.1 Emotional safety 53 | 91.4% |trauma-informed practice; psychological
Transformation as pedagogical safety; attunement to student readiness;
precondition grief-sensitive instruction
3.2 Civic identity and 48 | 82.8% | Ukrainian identity reinforcement; patriotic
national pedagogy repositioning; historical mission; language
shift
3.3 Adaptive creativity 44 | 75.9% |improvised teaching environments; low-
and instructional resource pedagogy; flexible curriculum
innovation delivery; digital repurposing

The most pervasive theme across the inter-
view data concerned the role of resilience and
moral strength in sustaining teachers’ professional
engagement under conditions of extreme adversity.
Participants described an intensification of voca-
tional commitment in the face of crisis, articulating
a heightened sense of purpose grounded in the belief
that their continued presence and dedication consti-
tuted a form of resistance and service — a dynamic
consistent with the broader literature on post-trau-
matic growth [30, p. 1]. Many participants described
a process of identity clarification under pressure.

This moral strengthening was, however, accom-
panied by significant psychological costs. A study of
burnout dynamics among Ukrainian academic staff
during the war documented significant increases in
personal and reactive anxiety across all categories
of participants [31]. Participants described direct-
ing chronic emotional exhaustion, the effects of s
trauma, and the challenge of maintaining profes-
sional self-control while managing their own fear,
and uncertainty.

Participants described the development of
increased colloboration of unity with colleagues

driven by shared adversity and collective com-
mitment to teaching. Informal networks of mutual
support emerged as critical infrastructures of pro-
fessional survival. Many participants described
a breakdown of hierarchical barriers within school
communities, fostering a sense of collective profes-
sional identity grounded in shared experience and
shared purpose.

Cross-school and cross-regional networks facili-
tated by digital communication platforms expanded
teachers’ professional communities beyond their
immediate institutional contexts, generating a form
of collective professional identity that transcended
individual school affiliations. This dynamic parallels
findings from other conflict-affected contexts, where
teacher solidarity and community embeddedness
have similarly been identified as core mechanisms of
professional resilience [18, p. 12; 21, p. 612].

Participants described a fundamental reorientation
of pedagogical priorities, with a heightened emphasis
on emotional safety, psychosocial well-being, civic
education, and adaptive creative practice. A central
component of pedagogical transformation was the cul-
tivation of psychological safety as a prerequisite for

110



ISSN 3041-1041 (Print), ISSN 3041-105X (Online)

any meaningful learning. Research documents a 35
per cent increase in internalizing symptoms among
Ukrainian students since the start of the war, with
approximately 30 per cent of adolescents experi-
encing moderate to severe depression [25]. Teach-
ers described developing sophisticated practices of
emotional adaptation, recognizing signs of trauma in
students, adjusting instructional pace and content in
response to emotional readiness, and creating rela-
tional conditions in which learning remained possible
despite pervasive anxiety and sorrow.

Civil education and the development of national
identity emerged as explicit pedagogical priorities
for most participants. Adaptive creativity was also
prominent: teachers described improvising new
teaching strategies, repurposing available resources,
innovating rapidly in response to changing con-
straints, and developing a repertoire of flexible peda-
gogical approaches.

Conclusions. This study has explored the trans-
formation of teacher professional identity in Ukraine
under conditions of war-related disruption and uncer-
tainty. Drawing on semi-structured interviews with
58 secondary school teachers and analyzed through
STEEP analysis and reflexive thematic analysis,
the research identified three core dimensions of iden-
tity transformation: resilience and moral strength as
foundations of professional continuity; collaboration
and solidarity as ways of mutual support; and peda-
gogical transformation through social responsibility,
empathy, and adaptive creativity.

The findings demonstrate that war, for all its
destructiveness, does not simply erode profes-
sional identity: it may also catalyze its deepening,

clarification, and transformation. Ukrainian teachers
have emerged from the experience of crisis as more
committed, more empathic, more civically engaged,
and in many cases more pedagogically innovative
professionals. At the same time, the study docu-
ments significant psychological, economic, and
practical costs, and emphasizes the urgent need for
sustained systemic support encompassing mental
health provision, economic security, and meaning-
ful professional development.

The study supports the environmental conceptu-
alization of resilience, demonstrating that resilience
among Ukrainian teachers is not simply a psycho-
logical attribute but is actively produced through
links of cohesion, structures of sense, and moral
commitments that are themselves transformed by
the experience of the war. Evidence confirms that
targeted psychosocial support can produce sus-
tained reductions in burnout, anxiety, and depres-
sion among Ukrainian teachers.

For teacher educators, the findings emphasize
the importance of incorporating reflective, iden-
tity-oriented components into initial and ongo-
ing teacher education programs. For policymak-
ers, the findings highlight the need for systemic
investments in teacher support structures and
the consistent fulfillment of legally assigned sal-
ary commitments. Future research should explore
the long-term trajectories of teacher identity trans-
formation in post-war Ukraine, the gendered
dimensions of professional resilience and care work
in conflict contexts, and the potential institutional-
ization of wartime pedagogical innovations within
the New Ukrainian School reform.

BIBLIOGRAPHY:
1. Beauchamp C., Thomas L. Understanding teacher identity: An overview of issues in the literature and
implications for teacher education. Cambridge Journal of Education. 2009. Vol. 39, No. 2. P. 175-189.
2. Beltman S., Mansfield C., Price A. Thriving not just surviving: A review of research on teacher resilience.
Educational Research Review. 2011. Vol. 6, No. 3. P. 185-207.
3. Braun V., Clarke V. Using thematic analysis in psychology. Qualitative Research in Psychology. 2006. Vol. 3,

No. 2. P. 77-101.

4. Budnyk O., Okliievych N., Smoliuk S., Yemchyk O., Fomin K. Mental health during wartime: The Ukrainian
case in the 21st century: on the increase of anxiety among students and teachers .Health Problems of Civilization.

2025. Vol. 19, No. 4.

5. Cabinet of Ministers of Ukraine. State Budget for 2026 provides substantial salary increase for teachers.
2025. URL: https://www.kmu.gov.ua/en/news/derzhavnyi-biudzhet-na-2026-rik (nata 3sepHeHHs: 20.01.2026).

6. Cedos Think Tank. War and education: How a year of the full-scale invasion influenced Ukrainian schools.
2023. URL: https://cedos.org.ua/en/researches/war-and-education

7. Clandinin D. J., Connelly F. M. Narrative inquiry: Experience and story in qualitative research. San Francisco :

Jossey-Bass, 1999. 211 p.

8. Creswell J. W. Qualitative inquiry and research design: Choosing among five approaches. 3rd ed. Thousand

Oaks : SAGE Publications, 2013. 448 p.

9. Day C., Gu Q. Resilient teachers, resilient schools: Building and sustaining quality in testing times. London :

Routledge, 2014. 196 p.

111



MeparoriyHa iHHOBaTUKAa: CydacHiCTb Ta nepcnektusan, 2026, Ne 12

10.Day C., Kington A., Stobart G., Sammons P. The personal and professional selves of teachers: Stable and
unstable identities. British Educational Research Journal. 2006. Vol. 32, No. 4. P. 601-616.

11. Fullan M. The new meaning of educational change. 4th ed. New York : Teachers College Press, 2007. 320 p.

12.Gee J. P. Identity as an analytic lens for research in education. Review of Research in Education. 2000.
Vol. 25. P. 99-125.

13.Gu Q., Day C. Teachers resilience: A necessary condition for effectiveness. Teaching and Teacher Education.
2007. Vol. 23, No. 8. P. 1302-1316.

14.Hansen D. T. The call to teach. New York : Teachers College Press, 1995. 163 p.

15.Human Rights Watch. Ukraine: War’s toll on schools, children’s future. 2023. URL: https://www.hrw.org/
news/2023/11/09/ukraine-wars-toll-schools-childrens-future

16.Kelchtermans G. Who | am in how | teach is the message: Self-understanding, vulnerability and reflection.
Teachers and Teaching: Theory and Practice. 2009. Vol. 15, No. 2. P. 257-272.

17.Kirk J., Winthrop R. Teachers in crisis contexts: Framing the issues. Geneva : Inter-Agency Network for
Education in Emergencies, 2013. 48 p.

18.Lavrysh Y., Lytovchenko I., Lukianenko V., Golub T. Teaching during the wartime: Experience from Ukraine.
Educational Philosophy and Theory. 2022. Vol. 57, No. 3. P. 197-204.

19.Maclure R., Denov M. Reconstruction versus transformation: Post-war education and the struggle for gender
equity in Sierra Leone. International Journal of Educational Development. 2009. Vol. 29, No. 6. P. 612-620.

20.Noddings N. Caring: A feminine approach to ethics and moral education. 2nd ed. Berkeley : University of
California Press, 2003. 256 p.

21.PMC. A virtual intervention to support educator well-being and students’ mental health in conflict-affected
Ukraine. PubMed Central. 2024. URL: https://pmc.ncbi.nim.nih.gov/articles/PMC12231537/ (nata 3BepHEHHS:
10.09.2024).

22.ReliefWeb. War in Ukraine: Attacks on schools, interrupted education and loss of learning outcomes. 2023.
URL: https://reliefweb.int/report/ukraine/war-ukraine-attacks-schools

23.Sachs J. The activist teaching profession. Maidenhead : Open University Press, 2005. 176 p.

24.Save the Children. | want a peaceful sky: Education and children’s wellbeing in wartime Ukraine. 2024.
URL: https://www.savethechildren.net/news/ukraine-two-three-children-out-schools-frontline-areas (gata
3BepHeHHs: 05.04.2024).

25.Tedeschi R. G., Calhoun L. G. Posttraumatic growth: Conceptual foundations and empirical evidence.
Psychological Inquiry. 2004. Vol. 15, No. 1. P. 1-18.

26. Tsybuliak N., Kolomiiets U., Lopatina H., Popova A., Suchikova Y. Anxiety among Ukrainian academic staff
during wartime. Scientific Reports. 2024. Vol. 14. DOI: 10.1038/s41598-024-78052-8

27.UNICEF. War has hampered education for 5.3 million children in Ukraine. 2023, January.
URL: https://www.unicef.org/ukraine/en/press-releases/war-has-hampered-education

28.UNICEF. More than 340 educational facilities damaged or destroyed in Ukraine this year. 2025.
URL: https://www.unicef.org/press-releases/more-340-educational-facilities-damaged-or-destroyed-ukraine-year

29.Powell T., Portnytska N., Tychyna I., Savychenko O., Makarenko O., Shyriaieva T., Cherniavska K., Muller J.,
Carney R. A virtual intervention to support educator well-being and students’ mental health in conflict-affected Ukraine:
A non-randomized controlled trial. Cambridge Prisms: Global Mental Health. 2025. Vol. 12. DOI: https://doi.org/
10.1017/gmh.2025.10014

30.Velykodna M., Mishaka N., Miroshnyk Z., Deputatov V. Primary education in wartime: How the Russian
invasion affected Ukrainian teachers and the educational process in Kryvyi Rih. Revista Romaneasca pentru
Educatie Multidimensionala. 2023. Vol. 15, No. 1. P. 285-309. DOI: 10.18662/rrem/15.1/697.

31.Verkhovna Rada of Ukraine. Salary increase to teachers, wartime challenges, and Al in learning. 2024.
URL: https://www.rada.gov.ua/en/news/News/269038.html

32.Wenger E. Communities of practice: Learning, meaning, and identity. Cambridge : Cambridge University
Press, 1998. 318 p.

Seminikhyna N. M., Ruban L. M., Svyrydiuk T. V., Lutsenko O. V.
Cmamms nowupioemucs Ha ymosax niyensii 6ioxkpumozo docmyny (CC BY)

Jara meprmoro HaaxomKeHHs cTarTi A0 Bumanus: 22.01.2026 ®
Jara mpuiHATTS cTaTTi 70 APYKY micis penensyBanas: 14.02.2026 @

Jara nmyO6nikarii (onpumtonaeHHs ) crarti: 16.04.2026

112



