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CTPYKTYPHO-3MICTOBI OCOBJIMBOCTI OCBITHbOI ITPOI'PAMM
BIMCBKOBOI AKAJTEMII CIIIA

The aim of the article is to highlight the structural and content features of the educational program
of the US Military Academy at West Point in the context of modern trends in the development of American
higher education. The study exploited a complex of general scientific methods: analysis, synthesis,
generalization and systematization of scholarly sources and regulatory and educational documents,
which allowed considering the educational program of the Academy at West Point as a holistic integrated
system of professional training of future officers. It was established that the educational model of West
Point is based on a combination of academic, military-professional, moral-ethical, physical and leadership
training. It was found that the structure of the program consists of a basic general educational component
and professional training. The key areas of cadet training are outlined and characterized: communication,
critical thinking, ethical judgment, lifelong learning, STEM training, humanities and social sciences, as well
as advanced professional training. Particular attention is paid to the integration of language and engineering
education into the process of forming professional competencies of a future officer in the USA. It was found
that the combination of language training, the development of intercultural communication and engineering
and technological knowledge contributes to the formation of an officer capable of acting effectively in
the conditions of a modern digitalized and multinational security environment. It is noted that important areas
of training cadets at West Point are the development of systems thinking, the ability to intercultural interaction
and activity in the conditions of digitalization of the military sphere. The educational program of the US
Military Academy at West Point is a comprehensive interdisciplinary system aimed at forming a professionally
competent officer-leader capable of acting effectively in the conditions of modern security challenges,
technological changes and a globalized environment.

Key words: US military education, educational program, general education, professional training of future
officers, STEM education, language training, interdisciplinary approach, professional competencies.

MeTa cTaTTi nonsarae y BUCBITNIEHHI CTPYKTYPHO-3MICTOBUX OCOBNUMBOCTEN OCBITHLOI Mporpamu BincbkoBoi
akagemii CLUA y Bect TIOMHTI y KOHTEKCTi CyvacHMX TEHAEHLi PO3BUTKY aMepuKaHCbKOi BULLOI OCBITW.
Y [ocnifjXeHHi BWKOPUCTAHO KOMMMEKC 3aranbHOHAYKOBMX METOAIB: aHani3, CWHTE3, Yy3aranbHeHHs
Ta cucteMaTm3alis HayKoBMX OKepen i HOpMaTUBHO-OCBITHIX AOKYMEHTIB, WO AO3BONWUMIO PO3MAHYTU OCBITHIO
nporpamy Akagemii Sk LiniCHy iHTerpoBaHy cucteMy npodecinHoi NigrotoBkm ManbyTHix odiuepis. BctaHoBReHO,
LLIO OCBITHS Mogenb BecT MOMHTY IpyHTYETbCA Ha NOEAHaAHHI akageMidHOI, BiCbKOBO-NPOGECINHOT, MOparbHO-
€TUYHOI, (Pi3M4HOi Ta nigepcbKkoi MigroToBkU. 3’AcoBaHO, IO CTPyKTypa Nporpamu ckrnagaetbcs 3 6a3oBOro
3aranbHOOCBITHBOrO KOMMOHEHTa Ta npodecridHoi nigrotoBkn. OKpecneHo Ta CxapakTepu3oBaHO KIOYOBI
HanpsiMn MiArOTOBKN KYPCAHTIB: KOMYHiKaUisl, KOUTUYHE MUCMNEHHS, ETUYHE CYIKEHHS!, HABYAHHS NMPOTATOMXUTTS,
STEM-nigroToBKka, rymaHitTapHi Ta couianbHi Hayku, a Takox normmbneHa npodeciiHa nigrotoBka. Ocobnmsy
yBary nNpuvAaineHo iHTerpauii MOBHOI Ta iHXEHEpPHOT OCBITK y nNpouec hopMyBaHHS NPOGECIMHUX KOMMETEHTHOCTEN
manbyTHeoro odpitepa y CLUA. 3’sacoBaHo, WO MNOeQHAHHS MOBHOI MiArOTOBKM, PO3BUTKY MiXKYMbTYPHOI
KOMYHiKaLjii Ta iHXeHepHO-TEXHOMOrYHMX 3HaHb Crpusie (PopMyBaHHIO odiuepa, 34aTHOro eMeKTUBHO AiaTu
B yMOBax cy4vacHoro umdpoBizoBaHoro ta baraTtoHauioHanbHOro 6e3nekoBoro cepeposuila.3as3HayeHo, LWo
BaXXNMBUMW HaNpsAMamMu niaroToBKU KypcaHTiB y BecT [MONHTI € po3BUTOK CUCTEMHOIrO MUCHEHHS, 34aTHOCTI A0
MDKXKYINBTYPHOI B3aeMOZIi Ta AisnbHOCTI B yMoBax LudpoBsisauii BiicbkoBoi cchepu. OcBiTHSA nporpama BincbkoBoi
akagemii CLUA y Bect NMoWHTIi € KOMNAEKCHOK MiXAMCLUMINIHAPHOK CUCTEMOL, CPSIMOBAHOK Ha hOPMYBaHHS
npodeciiHo KOMMNETEHTHOrO odilepa-nigepa, 34aTtHOro eeKkTUBHO AiATM B YMOBaxX Cy4vacHMX Oe3nekoBux
BWKIMKIB, TEXHOMOrYHMX 3MiH Ta rmobanisoBaHoro cepefoBuLLa.

KnrouvoBi cnoBa: BiicbkoBa ocsita CLUA, ocBiTHA nporpama, 3aranbHa nigrotoBka, npodeciviHa nigrotoBka
ManbyTHix odiuepie, STEM-ocBiTa, MOBHa MiAroToBKa, MKAUCLUMITIHAPHWIA Nigxig, NpodeciinHi KOMMETEHTHOCTI.
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Introduction. Under the current conditions of
global security instability, the intensification of
hybrid threats, the rapid development of military
technologies, and the transformation of the nature
of armed conflicts, the requirements for the profes-
sional training of officer personnel are increasing sig-
nificantly. For Ukraine, which is experiencing a full-
scale war while simultaneously pursuing a strategic
course toward Euro-Atlantic integration, the modern-
ization of the military education system has become
a matter of particular national importance. In this
context, the study and adaptation of leading inter-
national experience in the organization of military
professional training, particularly in NATO member
states, acquires priority significance.

One of the world’s most authoritative military
educational institutions is the United States Mili-
tary Academy, whose educational system has con-
sistently demonstrated high effectiveness in training
officer-leaders for the United States Armed Forces.
The Academy’s educational program is characterized
by its comprehensiveness, integration of academic,
military-professional, physical, and moral-ethical
components of training, as well as its focus on devel-
oping strategic thinking, leadership competencies,
and the ability to make decisions under conditions of
uncertainty and high responsibility. These qualities
are essential for a modern officer engaged in multidi-
mensional warfare and the functioning of joint inter-
national security forces.

The relevance of studying the structural and
content-related features of the educational pro-
gram of the United States Military Academy is
also oOycmornena the need to reconsider tradi-
tional approaches to professional military edu-
cation in Ukraine. The modern system of officer
training requires not only updating the content
of education, but also implementing a competen-
cy-based approach, interdisciplinary integration,
innovative teaching methods, and the development
of critical thinking and leadership potential among
future military personnel. In this regard, the expe-
rience of American military education serves as a
valuable source of organizational, methodological,
and pedagogical practices that may be adapted to
national conditions.

Particular attention should be given to analyzing
the structural organization of the Academy’s educa-
tional program, the mechanisms for combining fun-
damental academic training with practical military
activity, as well as the system for developing officer
ethics and leadership. Under modern conditions,
it is precisely an officer’s ability to act effectively
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in non-standard situations, manage personnel, rap-
idly adapt to technological changes, and make well-
grounded decisions that determines the overall com-
bat capability of the armed forces.

Analysis of recent research and publications.
In modern scientific discourse, the study of educa-
tional programs of military higher education insti-
tutions of the United States, in particular the United
States Military Academy, is considered in the context
of the transformation of American higher education
under the influence of globalization processes, a
competency-based approach, increased requirements
for the professional training of officer personnel,
and the growing importance of the quality of educa-
tional programs. The generalization of the results of
modern Ukrainian and foreign research allows us to
identify the leading trends in the development of the
content, structure, and methodological principles of
training future officers in the US military education
system.

In the scientific achievements of L. Batiuk [1]
it is emphasized that the American higher educa-
tion system is characterized by a high level of insti-
tutional differentiation, openness, and variability of
educational trajectories, which creates the prerequi-
sites for the formation of flexible educational pro-
grams focused on the needs of specific professional
sectors, including the military sphere. The author
emphasizes the strengthening of trends towards
selective admission and competition of educational
institutions, which directly affects the quality of the
contingent of education seekers and, accordingly, the
effectiveness of the implementation of educational
programs [1].

In the context of ensuring the quality of educa-
tional programs, the provisions of S. Kravchenko [2]
are significant. She considers the American model of
education quality as a multi-level system that com-
bines institutional autonomy, independent accredita-
tion and internal mechanisms for assessing learning
outcomes [2]. This approach is especially relevant
for the analysis of the West Point educational pro-
gram, as it allows understanding the mechanisms
for maintaining high standards of officer training
through systematic control of competencies, learning
outcomes and professional readiness of graduates.

The historical and evolutionary dimension of the
development of American higher education, pre-
sented in the study of O. Plahotnik [3], allows trac-
ing the formation of a specific model of university
training that combines democratic principles, aca-
demic freedom and practical orientation of educa-
tion. The author emphasizes that the decentralized
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structure of education management in the United
States promotes the autonomy of educational insti-
tutions, which is a key factor in the flexibility and
innovation of educational programs, particularly in
military academies [3].

Within the framework of the study of professional
training of specialists, N. Paziura [4] emphasizes the
practice-oriented nature of American education, in
particular, the role of applied programs and institu-
tions such as community colleges. Although these
provisions relate mainly to the training of specialists
with secondary qualifications, they are conceptually
important for understanding the general logic of the
American educational system, in which professional
training is based on a combination of theoretical
training, practice and close interaction with employ-
ers, which is also characteristic of the West Point
educational model.

A separate conceptual dimension is the collabora-
tive work of Ukrainian educators [5], which analyzes
the humanities and entrepreneurial component of
higher education in the United States. The research-
ers prove that the American model of training spe-
cialists is based on the idea of liberal arts education,
which ensures the integration of general education,
humanities and professional training [5]. In the con-
text of the United States Military Academy, this
approach is transformed into a system of forming
an officer as a holistic personality capable of strate-
gic thinking, ethical leadership, and interdisciplinary
analysis of professional situations.

A significant contribution to the understanding of
the liberal arts component of the American educa-
tional model was made by S. Fedorenko [6—8]. Her
findings substantiate the priority of general educa-
tion of undergraduate students in the US higher edu-
cation institutions [6], which in the military context
acquires special importance as the basis for the moral
and ethical education of future officers. S. Fedorenko
emphasizes that general education performs the func-
tion of forming value orientations, leadership quali-
ties, and social responsibility [7]. These provisions
directly correlate with the logic of constructing the
West Point educational program, where humanitarian
disciplines are integrated into the system of military
professional training. The Ukrainian researcher also
analyzes the principles of constructing curricula for
general education in the US higher education institu-
tions, among which she highlights interdisciplinarity,
flexibility, and competency-based orientation [8§].

An important contribution to the analysis of
higher education curricula is the recent “Course-
Skill Atlas” study conducted by A. Javadian Sabet

and co-authors [9]. Using large-scale empirical data,
the study systematically maps the skills embedded in
university curricula and examines their distribution
across higher education institutions in the United
States.The scholars prove that modern educational
programs are increasingly oriented towards a skills-
based approach, which assumes a clear correspond-
ence between the content of training and professional
competencies [9]. In the context of military educa-
tion, this means increased attention to the formation
of leadership, analytical, communicative and digital
skills necessary to perform officer functions in mod-
ern conditions [10].

Therefore, modern research provides grounds to
assert that the United States Military Academy edu-
cational program is formed within the framework of
the all-American model of higher education, which is
characterized by competency orientation, integration
of general and professional education, high quality
standards, autonomy of educational institutions, and
a clear focus on the formation of practical and lead-
ership competencies of a future officer.

Highlighting previously unresolved parts of
the overall problem. Despite the significant number
of studies devoted to the American system of higher
education, the analysis of academic sources indicates
the presence of a number of unresolved problems in
the professional training of officer personnel in the
USA. First of all, the holistic structure of the West
Point educational program as an integrated system
has not been studied in a comprehensive manner.
Most scholarly works highlight individual aspects
of American military education, but there is no sys-
tematic analysis of the relationship between the com-
ponents of the educational program and the mecha-
nisms of their integration in the process of forming
a new generation of officers. The structural and con-
tent features of the West Point curriculum remain
insufficiently disclosed, in particular the ratio of the
humanitarian, natural science, technical and mili-
tary-professional components of training.

The issue of implementing the general educa-
tion component in the United States Military Acad-
emy educational program also remains insufficiently
researched. Although modern works emphasize the
importance of liberal arts education in the USA, spe-
cific mechanisms for integrating humanities disci-
plines into the system of military-professional train-
ing, as well as their influence on the formation of
value orientations, moral responsibility, and profes-
sional culture of an officer, need to be clarified.

Thus, the relevance of the study is due to the need
for a comprehensive analysis of the structural and
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content features of the United States Military Acad-
emy at West Point educational program, the identifi-
cation of its conceptual foundations, and the mecha-
nisms for the formation of professional competencies
of future officers in the USA.

The aim of the article. The article aims to high-
light the structural and content features of the United
States Military Academy at West Point educational
program in the context of modern trends in the
development of American military education.

To achieve this goal, the following tasks are
envisaged:1) to characterize the structure of the
United States Military Academy at West Point educa-
tional program and determine its main components;
2) to clarify the features of the content of the aca-
demic, military-professional, physical and leadership
training of cadets.

Reseach Methods. The study exploited a com-
plex of general scientific methods: analysis, synthe-
sis, generalization and systematization of scholarly
sources and regulatory and educational documents,
which allowed considering the educational program
of the Academy at West Point as a holistic integrated
system of professional training of future officers.

Results & Discussion. The United States Mili-
tary Academy (USMA (https://www.westpoint.edu/)),
better known as West Point, is located in West Point,
New York. It is one of the most prestigious and pres-
tigious military institutions of higher education in
the world, traditionally considered the key insti-
tutional center for training the officer corps of the
United States Army. Founded in 1802, the academy
has since played a leading role in the formation of
the American military elite, combining educational,
educational, and professional functions within a
single system [10]. Unlike most civilian institu-
tions of higher education in the United States, West
Point has a clearly defined professional orientation,
where the main goal is the training of regular army
officers. This defines the specifics of the educational
model, which combines academic training with
intensive military, physical, and moral and ethical
training [10; 11].

The mission of the academy is to educate, train,
and educate a corps of cadets with the aim of form-
ing leaders of character, committed to the principle
of “Duty, Honor, Country” and ready for profes-
sional military service. West Point graduates must
deeply understand the essence of the military pro-
fession, the meaning of the US Constitution, the
principles of professional military ethics, and also
demonstrate readiness for military service, the ability
to think critically, make decisions under stress, and

effectively manage subordinates [10; 11]. In general,
the center of the educational model is the idea of the
comprehensive development of the future officer,
who must be not only a competent military special-
ist, but also an intellectually developed, morally sta-
ble, and physically hardy person.

Seven key goals form the conceptual basis of the
United States Military Academy educational pro-
gram. Each of them is specified through a system
of supporting tasks, presented in the form of state-
ments “What Graduates Can Do”, which reflect
the set of competencies necessary for a gradu-
ate to effectively perform the professional duties
of an officer [12]. These competencies are struc-
tured according to seven interrelated areas of cadet
development [12; 13].

The first area is communication, which involves
the formation of a high level of academic and pro-
fessional communicative competence. In the West
Point training system, oral and written communica-
tion skills are considered an integral part of the pro-
fessional activity of an officer who is able to clearly
formulate orders, analytical conclusions, official
documents and present his own position in a rea-
soned manner [12]. An important role in this process
is played by the academic discipline English Com-
position (EN101), aimed at developing the skills of
academic writing, critical text analysis and argu-
mentation. In case of failure to achieve the estab-
lished level of results after the completion of the first
semester, the cadet is obliged to re-take the appro-
priate course of study, which indicates the principled
position of the academy regarding the need to ensure
a high level of language training for each future
officer, regardless of his specialization. At the same
time, the Department of English provides a system of
individual academic consulting, within which cadets
can receive additional support in the preparation of
written works in other academic disciplines. Such
consultations include analysis of the structure of the
text, logic of presentation, argumentation, stylistic
accuracy and adherence to the principles of academic
integrity, which gives language support an interdis-
ciplinary character and contributes to improving the
overall academic success of cadets [13].

The second area — Critical Thinking and Creativ-
ity — is focused on developing the ability of cadets
to analyze complex situations, identify their essen-
tial characteristics, formulate relevant questions and
integrate knowledge from different fields. Particular
attention is paid to the development of decision-mak-
ing skills in conditions of uncertainty, readiness
for justified risk, an innovative approach to solving
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problems and the ability to carry out a reflective
analysis of the results of their own activities [13].

The third area is Ethical Reasoning, which
involves preparing cadets to recognize ethical dilem-
mas, analyze moral principles and apply them in
the decision-making process. Within this direction,
cadets study various ethical concepts, assess their
relevance in specific professional situations and form
the ability to act responsibly in conditions of moral
uncertainty [13].

The area of Lifelong Learning is aimed at form-
ing internal motivation for continuous professional
and personal development. The Academy focuses on
the ability of cadets to independently acquire new
knowledge, adapt to changes and take responsibility
for their own improvement. This direction is espe-
cially relevant in the conditions of rapid technolog-
ical development and transformation of the modern
combat environment [13].

An important place in the structure of training
is occupied by Science, Technology, Engineering
and Mathematics area (STEM-education), which
involves the formation of scientific, mathematical
and digital literacy of cadets. Future officers must be
able to assess the opportunities and risks associated
with the development of modern technologies, as
well as apply a systems engineering approach when
developing effective solutions taking into account
technological, social, political and ethical factors.
Training within this direction includes the ability to
apply mathematical, natural and computer knowl-
edge to model systems and processes, use the scien-
tific method in research and practical activities, col-
lect and analyze data to support the decision-making
process, and use the concepts and practices of infor-
mation technologies in cyberspace [13].

The sixth area is Humanities and Social Sciences
domain, which provides the formation of the abil-
ity to analyze human behavior, social processes and
intercultural interaction. The educational training of
cadets is aimed at developing the ability to effec-
tively interact with people in different social and
professional environments, analyze complex social
phenomena and take into account cultural charac-
teristics in the decision-making process. Within the
framework of this direction, cadets acquire the abil-
ity to analyze and predict human behavior, research
historical, cultural and social characteristics of dif-
ferent societies, assess the impact of political, legal,
military and economic factors on social systems,
carry out intercultural interaction and integrate the
methodology of the humanities and social sciences
into professional activities [13].

The final area is in-depth professional training
(Disciplinary Depth), which complements the basic
academic program through in-depth study of the
chosen field of knowledge in accordance with the
professional interests and educational needs of the
cadet. This approach promotes intellectual diversity,
interdisciplinary thinking, and the ability to func-
tion effectively in multidisciplinary teams. Training
within this area involves developing the ability to
apply methods, tools, and theoretical approaches of
the relevant field of knowledge, identify and ana-
lyze key problems of specialization, understand the
boundaries of a particular discipline and its role in
solving complex problems, and integrate knowledge
from different fields in the process of interdiscipli-
nary interaction [13].

Given the aforementioned, we can conclude that
the educational concept of West Point is focused on
the formation of a holistic system of professional and
personal development of a future officer, capable of
acting effectively in conditions of uncertainty, rapid
technological change and a complex socio-political
environment.

Structurally, the educational program of the
United States Military Academy is built as an inte-
grated system consisting of two interconnected com-
ponents: the basic curriculum (Core Curriculum) —
general education, designed for the first two years of
study, and specialization (Academic Major) — pro-
fessional education. The basic component provides
fundamental general education, while specialization
is focused on individualizing the professional devel-
opment trajectory of each cadet [12].

Core Curriculum of the United States Military
Academy provides the formation of a single foun-
dation for the academic, professional and leadership
training of future officers. It consists of 24 com-
pulsory academic disciplines, as well as three Core
Engineering Sequences (CES) for cadets who are
not studying in engineering specialties. For most
cadets, the first year of study is in the nature of a
common academic experience, within which they
master mostly the same set of basic disciplines. This
approach ensures the formation of a single educa-
tional space and a common system of professional
values and competencies [12; 13].

The Core Curriculum of general education is
structured around several key areas: Mathematics,
Science, and Engineering (MSE), Humanities and
Social Sciences (HSS), Information Technology/
Cyber, Foreign Language, and Core Engineering
Sequences (CES). At the end of the second semes-
ter, cadets choose a major, after which they begin
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in-depth study of the disciplines of the correspond-
ing professional field in the fall semester of the sec-
ond year of study. Taken together, this structure of
the curriculum ensures the systematic integration of
academic, professional, and general cultural training,
forming a holistic model for the development of a
future officer as a specialist with a high level of intel-
lectual, analytical, and social competence. A special
place in this system is occupied by language training,
which at West Point is considered not as a secondary
component of general education, but as an impor-
tant element of an officer’s professional training for
activities in a global security environment.

The Academy supplies the study of such foreign
languages as: Arabic, Chinese, French, German,
Persian (Farsi), Portuguese and Spanish. The choice
of languages has a clear strategic justification and
is directly related to the foreign policy and security
priorities of the United States. In particular, Chinese
and Persian are focused on preparing officers for
activities in conditions of geopolitical rivalry and
allow for a deeper understanding of the political,
cultural and military context of the relevant regions.
Arabic is of great importance for activities in regions
of increased security instability, including anti-ter-
rorist, peacekeeping and stabilization operations.
French and German facilitate effective interaction
with allies within NATO and the transatlantic part-
nership, while Spanish and Portuguese ensure com-
munication in Latin American countries, where the
United States traditionally has a significant political,
economic, and military presence.

Language training is the responsibility of the
Department of English and World Languages
(DEWL), which focuses on developing communica-
tive, cultural and analytical competencies through
the study of literature, linguistics, cultural studies,
civilization studies, media studies and military stud-
ies. The department offers three main areas of spe-
cialization: English, World Languages and Foreign
Area Studies, as well as an additional specialization
(minor) in regional studies. At the same time, each
cadet studies four basic language and communica-
tive educational components, such as: academic
writing, literature and foreign language I and for-
eign language II. This model of foreign language
learning, integrated into the structure of the core
curriculum, ensures the formation of a single foun-
dation for the professional communicative culture of
the future officer, contributes to the development of
skills in working with information, interpreting texts
of various types and building argumentative com-
munication. At the same time, language training is

integrated with the development of critical thinking,
analytical skills, and intercultural sensitivity, which
are necessary conditions for effective leadership in a
multinational military environment. In general, this
approach reflects the awareness that a modern officer
must be able to act not only in the military, but also
in the diplomatic, informational, and intercultural
dimensions [12]. Thus, language education at West
Point is based on a combination of military-profes-
sional expediency, diplomatic needs, regional exper-
tise, and global communication. It is seen as an
important tool for the formation of an officer-leader
who is able to effectively interact with international
partners, work with the civilian population, negoti-
ate, and function in a multilingual and multicultural
environment.

An important component of the educational
model of the military academy is engineering train-
ing, which is implemented through an integrated sys-
tem of military science and engineering education
(Military Science and Engineering — MSE thread).
It covers the following areas: Civil Engineering,
Mechanical Engineering, Electrical Engineering,
Environmental Engineering, Nuclear Engineering,
Cyber Engineering and Systems Engineering. This
structure reflects the academy’s desire to provide
training for an officer who is able to operate effec-
tively in a technologically complex and multidi-
mensional combat environment [12; 14]. Obviously,
conceptually, engineering training at West Point goes
beyond traditional technical training and is seen as
a tool for developing systems thinking, analytical
skills and the ability to solve complex problems.
The Academy’s educational approach is based on the
understanding that a modern officer must be able not
only to apply military-professional knowledge, but
also to analyze the functioning of complex techni-
cal systems, assess technological risks, and integrate
technical solutions into the sphere of operational and
strategic management. In view of this, engineering
training is built on interdisciplinary principles and
covers mathematical, natural science, information,
and military-applied components.

It should be stressed that Cyber Engineering and
Systems Engineering are of particular relevance in
modern conditions, ensuring the adaptation of the
educational system to the processes of digitalization
of the military sphere and the transformation of the
nature of armed struggle. As for the first of the two
indicated directions, the growth of the role of cyber-
space as a separate operational domain necessitates
the training of officers capable of operating in con-
ditions of information confrontation, cyber threats,
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and a high level of digital integration of military sys-
tems. In this regard, Cyber Engineering is focused on
developing competencies in cybersecurity, network
technologies, information systems protection, cyber
threat analysis, and cyber operations management. At
the same time, training in this area combines techni-
cal knowledge with an understanding of the strategic,
legal, and ethical aspects of the use of digital tech-
nologies in military activities [14].

No less important is the direction of Systems
Engineering, which is considered as a methodo-
logical basis for the integration of complex mili-
tary-technical systems. Its importance is due to the
need to manage multi-level processes that include
the interaction of the human factor, information
systems, technical platforms and organizational
structures. Within this direction, cadets master the
principles of systems analysis, modeling, risk man-
agement, process optimization and decision-making
under uncertainty. Systems engineering forms the
ability to consider combat and management pro-
cesses as complex adaptive systems, the effective-
ness of which depends on the coherence of the func-
tioning of various components.

An essential feature of engineering education at
West Point is its practice-oriented nature. The educa-
tional process combines classroom training with lab-
oratory research, project activities, modeling of pro-
fessional situations and solving applied engineering

problems [15]. Considerable attention is given to the
development of teamwork skills, since modern mili-
tary activity involves functioning in interdisciplinary
teams, where an officer must effectively interact with
both military specialists and representatives of the
civilian technological sector. At the same time, engi-
neering training is integrated with the general con-
cept of leadership development.

Conclusions & Research Prospects. To con-
clude, we note that the West Point educational model
demonstrates the formation of a comprehensive
training system, within which academic, leadership,
psychological, language and engineering-techno-
logical components are integrated into a single con-
cept of the officer’s professional development. This
approach ensures the training of military specialists
capable of acting effectively in conditions of hybrid
threats, digitalization of the combat environment,
information confrontation and rapid transformation
of modern military technologies. So, in general, the
West Point educational program is built on a compre-
hensive interdisciplinary approach aimed at training
officers capable of integrating knowledge and skills
from various fields to effectively respond to the chal-
lenges of the modern globalized world.

The scope for further research lies in the study
of organizational and pedagogical conditions for the
development of moral competence of cadets of the
US Military Academy.
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